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Employment Success of University Journalism Graduates:

A Survey Comparing Classroom Practices and Departmental Requirements

With Graduates' Job Placement and Salary Rates

Kristin L. Zastoupil, B.A.

Mentor: Sara Stone, Ph.D.

This study focuses on what current journalism programs are requiring from their

undergraduate students before graduation.  The researcher used both qualitative and

quantitative research by collecting data through an online survey of journalism faculty at

four-year universities offering a degree in journalism and individual interviews of

journalism researchers and faculty.  The aim was to use educational philosophies and

teaching methodologies to classify current programs as traditional, contemporary, or a

combination of the two and to determine if one type of program has a greater impact on

its graduates’ success.  While overall findings indicate professors and institutions tend to

be contemporary, qualitative research indicates that programs tend to be more mixed and

include a hybrid of contemporary and traditional classes.
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CHAPTER ONE 
 

Introduction 
 
 

Curriculum is a complicated subject that encompasses the types of courses being 

taught, the order they are taught in, the way the courses are delivered or the classroom 

instruction method, standards that should be addressed, the time it takes to deliver the 

content, and the personal philosophies that affect these issues.  Taking into account all of 

these dimensions of journalism curriculum, this study will compare undergraduate 

curricula at four-year universities, both public and private, using a combination of a 

quantitative and qualitative research. 

Some studies have suggested that journalism programs are slowly disappearing or 

consolidating into other departments and more students are looking to graduate school; 

therefore, it is important to take a look at the undergraduate journalism programs in the 

United States. Considered the “fourth estate” and the gatekeepers, journalists are vital to 

the dissemination of information in society.  Qualified, professional, ethical journalists 

are needed, and it is critical to see which programs are turning out the best journalism 

graduates. Therefore, it is important to evaluate educational philosophies and teaching 

methodologies that are used in preparing journalists. 

By studying educational philosophies and delivery and instruction methods, the 

researcher will strive to determine which combination of teaching styles and program 

requirements are producing the best journalists.  This research could then be used to 

develop a comprehensive curriculum guided by an integrated philosophy and using the 

best delivery and instruction methods.  Because curriculum varies from college to 

1 
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CHAPTER TWO

Literature Review

Educational philosophies, teaching methodologies, courses of study, and degree

plans that compose a curriculum are affected by several factors.  Individually, they shape

the curriculum, but they also affect each other specifically as they change over time.  One

of Oliva’s principles of curriculum development is the inevitability of change.  Within

this principle he identifies ten axioms, one of which is that, “a school curriculum is a

product of its time” (Oliva 2001, 28-29).  Political divisions, individual attitudes of

faculty, staff and students, cultural diversity within a pluralistic society, and competition

are just a few causes of current controversies that Oliva outlines affecting curriculum

today.  As these issues change, so does the curriculum.  Taking into consideration that

curriculum is a product of individual attitudes, means that individual professors can

contribute quite a bit to the curriculum structure through their classroom practices.

Journalism Programs and Standards

Budget cuts and department closures throughout the 1990s dealt journalism

departments a hard blow and changed journalism curricula.  In the last 15 years

journalism education has evolved into a more generic mass communication program,

according to a study released at the 1996 Association for Education in Journalism and

Mass Communication (AEJMC) conference (Paterno 1996, 18).  Print-oriented

journalism programs have changed to a broader overview of mass communication, but
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the actual foundational curriculum emphasizing traditional print media has not changed

much.

As far back as 1975, Lindley pointed out the lack of Uniform National Standards

by recognizing that, “only a small number of schools can claim accreditation and the

media themselves will appear only marginally involved with the schools – which

presumably exist mainly to supply the media” (Lindley 1975, 32).

Educational Philosophies

This lack of uniform standards could be viewed as the dividing line between

educational philosophies.  Educators primarily distinguish between four philosohpies:

perennialism, essentialism, progressivism, and social reconstructionism (Ornstein 1991,

105).  Ornstein merges these four views to form two basic educational philosophies.

Perennialism and essentialism form a traditional philosophy, and progressivism and

social reconstructionism form a contemporary philosophy (106).  The split occurs when

looking at emphasis over content, or standards-based education, versus process, or

teaching students how to learn, not what to learn.

Traditionalists emphasized a core of knowledge or set of standards that must be

learned to cultivate a competent person, while the contemporary philosophy focused on

the process of learning, not the content.  Traditionalists often see themselves as the

authority in the classroom and use instruction methods like lecture and note taking, while

contemporary philosophers see themselves as simply a guide in the classroom and utilize

hands-on and real-world applications such as group work, job shadowing, guest speakers,

etc.
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With convergence journalism emerging, the idea of a multidisciplinary approach

in the classroom was slowly rising at the turn of the millennium.  Convergence

journalism is defined as print, broadcast and online news staffs forging partnerships in

which journalists often work and distribute content across several news platforms.

Convergence journalism curriculum encourages students to study the delivery of news in

multiple formats instead of selecting a specialization.  However, while a push for a

multidisciplinary curriculum was being advocated, in reality only two out of 10 heads of

journalism divisions said they had substantially altered their curriculum to reflect the

industry trend toward convergence.  Most of the altered programs required students to

specialize in a print, broadcast, or online track (Kraeplin 2005, 49).

Scholars do make a clear distinction between a multidisciplinary and an

interdisciplinary collaboration. The distinguishing factor between the two curricula is

extent of integration, or assimilation, among the different disciplines (50).

Multidisciplinary programs cover many subjects by encouraging projects and activities

that break across fields.  Interdisciplinary programs encourage a broad overview of

journalism rather than an individual specialization.

According to Kraeplin’s research, a multidisciplinary approach, which has a lower

level of curriculum integration, involves several disciplines that each provide a different

perspective on a problem or issue.  For example, faculty members from history, literature,

and sociology teaching in a gender or an ethnic or area studies program use a

multidisciplinary approach.  Interdisciplinary curriculum should integrate interdependent

parts of knowledge into “harmonious relationships.”  Students involved in an
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interdisciplinary curriculum must understand the holistic complex of interrelationships

and take into account the contributions of others in making their own contributions (50).

According to Kraeplin’s findings, an interdisciplinary model would be a better

approach to teaching convergence journalism.  Many of the newspaper and TV

executives surveyed in Kraeplin’s study believed convergence skills are necessary for

new hires. Also, executives believed the goal of an interdisciplinary convergence

curriculum should be to prepare students conceptually and practically to create an

integrated media product, one which combines elements of both print and broadcast

within a digital environment.

Core and Major Requirements

The Accrediting Council on Education in Journalism and Mass Communication

(ACEJMC) requests that journalism undergraduates in accredited programs take 25

percent of their course work in journalism and 75 percent in liberal arts.  Many journalists

and educators do not think that 25 percent is enough to turn out a qualified journalist in

today’s society.  Due to changes in “the intellectual preparation of undergraduate

journalism students (a general decline), and the Digital Revolution, that ratio alone is no

longer an adequate goal” (Johnson 1995, 68).

Johnson states that educators realize they “don’t just teach journalism but, along

the way, significantly add to students’ knowledge of history, law, literature, political

process, economics and sometimes even science and math” (1995, 69).  However, he

pointed out that in the past students were coming into colleges and universities with a

greater base of knowledge necessary to process data into some context, and then use what

they are learning to communicate the results (69).
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Evolution of Foundational Journalism

While journalism curricula still rely on traditional foundations of reporting,

writing, editing, design, ethics, history and First Amendment laws and issues, the

mainstream practice of journalism has been evolving. It is because students are not being

prepared for journalism careers that the traditional journalism curriculum is no longer

viable on its own (70).  “The deficiency in the intellectual standards and quality, coupled

with the demands of the Digital Revolution leads me to conclude that undergraduate

journalism education in its current state cannot adequately train journalists for the next

century” (70).

Johnson proposes two ideas to enhance journalism education.  First, he suggests

the elimination of undergraduate journalism degrees because journalism educators “are

falling behind in knowing how data today are identified, retrieved, analyzed and

communicated. If we are going to be truly a ‘profession’–if such an intellectual goal is

possible without incurring the standards for admission and control attached to real

professions such as medicine, law and engineering – we should subscribe to true

professional training,” (70).

Poking fun at the traditional curriculum, Johnson challenges journalism educators

to move their curriculum “beyond the strict model still with us from the days of the land-

grant university and stop trying to educate everyone as only general practitioner

journalists to meet the general needs of every newspaper and broadcast outlet in a

specific state” (Johnson 1995, 70).

Johnson is not advocating eliminating the fundamentals or theoretical classes in

journalism programs, but the designation of specialties and longer degree plans.
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Maharidge, in contrast, writes, “by its very nature, journalism defies rules that govern

other disciplines, and this is why it’s dangerous to change the fundamental way

journalism is taught – lots of reporting and writing and honing of both abilities.

Journalism is raw and fast and wild, often coming as much from the reporter’s gut as

from the mind,” (Maharidge 2002, 109).

Maharidge does not advocate specialization or additional coursework, nor does he

argue, “for dumbing journalism down. Our job is to create journalists in whom

inquisitiveness is their guide, including questioning what they do and how they do it.  It’s

to create journalists who are hungry for engagement in ideas and for the pursuit of

information which, in many cases, those who possess it don’t want to give up” (110).

Maharidge wants to create a passion among student journalists; however, according to

him, this can’t be taught, it has to be a drive within (110).

Stephens and Rosenfeld argue that a “specter,” or a visible disembodied spirit, is

haunting journalism education.  This specter is the “realization that some of the

discipline’s most cherished practices will have to change.  Academics have long

whispered that journalism programs are too professional: just trade schools” (Stephens

2000, 63).  There needs to be a collaborative movement to incorporate the

professionalism in “trade school” journalism and the theoretical thinking within graduate

levels of journalism to produce the best student possible (64).

Professional Versus Theoretical

Whether journalism faculty should teach professional skills or theoretical and

foundational courses has been a major point of debate within the profession and among

academia.  Stephens and Rosenfeld argue that both should be taught.  They contend that
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“journalism programs have placed too much emphasis upon teaching ‘the basics’ and not

enough on advancing journalism” (64).  Mohl agrees with Stephens and Rosenfeld that a

combination of professional skills and theories needs to be incorporated into the

curriculum, by stating, “Those ‘pie in the sky’ theories being taught in J-schools will

have a significant impact on the type of journalism being practiced in the next several

years,” (Mohl 2000, 3).

Stephens believes that with a narrow focus on traditional curriculum, the

programs are “enchained,” making students unable to present an original contribution to

the field.  Stephens points out that “Journalism education needs a heart transplant”

(Stephens 2000, 63).  Stephens and Rosenfeld agree on the need to replace this “old

heart” because journalism professors are using the “simplest, most formulaic forms of

writing – forms that most of their (former) professors haven’t used for years and, if truth

be told, have no great desire to use again” (Stephens 2000, 64).  It is easier to teach what

we know, “…or think we know – than to teach what still needs to be figured out… and if

we encourage students to escape formulas, we fear that we will no longer be able to hold

them, or the profession, to standards,” (Stephens 2000, 64).  However, Stephens and

Rosenfeld suggest that if professors will break the tradition, the profession will be held to

a higher standard, contributing a new level of journalistic writing and reporting.

Developmental psychologist William Damon of Stanford University in a speech

to the Committee of Concerned Journalists at Stanford University pointed out that the

reporters he had interviewed learned strategies to verify their reporting through trial and

error, on their own, or from friends.  Rarely, did they learn them in journalism school or
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from their editors (Giles 2001, 3).  He asked, with the emphasis placed on foundational

journalism within universities, where is the push for practical application?

Internships

While fundamental journalism is still being taught, and sometimes over-taught to

compensate for unprepared students, a positive aspect of today’s journalism education is

the increase in internships (Merrill 2000, 37).  While internships are starting to be

recommended more often, universities rarely require internships as part of a degree plan.

However, the idea that internships could substitute for some of a student’s required

journalism-communication courses to allow more liberal arts courses is gaining attention

(37).

Internships allow for practical skills to be learned during the undergraduate

experience while leaving theory-based coursework for graduate school.  Jack Fuller,

president of the Chicago Tribune Company, said internships require students to become,

“more comfortable with technology, to have a rigorous education in a specialized

discipline, and to understand that they are expected to produce work in complex fields

that hold up against sophisticated examination,” (Giles 2001, 3).

Personal Philosophies and Methodologies

Educator philosophies and teaching methodologies also impact undergraduate

education, as they may differ from an institution’s views.  To incorporate practical

application, traditional curriculum, and theory in journalism programs is vital.  According

to Ben Bagdikian, former dean of the Graduate School of Journalism at the University of

California at Berkeley, “The main aim of communication theory faculties is to produce



11

teachers of communication theory, while journalism faculties ‘are designed to produce

promising journalism practitioners,’” (Wicklein 1994, 46).

Bagdikan said he could not believe editors are not concerned about the education

of beginning journalists.  “They want reporters who can write interesting, informed, and

credible news stories,” Bagdikian said.  “Those who do the hiring ought to pay more

attention to which of the 400 programs provide good training.  In addition to Berkeley

and Columbia, the programs at Northwestern, Indiana, NYU, San Francisco State,

Montana, and Kent State in Ohio are among those where editors can look to find

reporters who can hit the ground running” (Wicklein 1994, 48).

However, few news organizations or executives have “jumped in to save

education of journalists by journalists… despite surveys, including… one at Ohio State

that shows at least 75 percent of all new hires on newspapers come from journalism

schools,” (Wicklein 1994, 48).

Traditional delivery courses versus online courses are affected by faculty

members’ personal teaching methodologies as these methodologies have an impact on

student learning through the participation process.

There is substantial evidence to suggest that students learn more when they are

actively engaged with the material, their instructor, and their classmates (Astin, 1985;

Johnson, Johnson, & Smith, 1991; Kember & Gow, 1994; McKeachie, 1990; Meyers &

Jones, 1993). Research suggests that critical thinking is nurtured by students’ active

participation in learning (Garside, 1996; Smith, 1977).  Students can be led through

different levels of learning through classroom discussion (Brookfield, 1995; Steen,

Bader, & Kubrin, 1999).
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Also, there has been a dramatic increase in distance education delivery formats

for college courses, which limits student participation.  In 1997–98, almost 44 percent of

all higher education institutions offered distance education courses (Council for Higher

Education Accreditation, 2000). Wirt (2000) reported that 91 percent of all public two-

and four-year postsecondary institutions either had already scheduled or planned to

schedule distance education courses within the next three years (84).

Courses of Study and Degree Plans

Within colleges and universities, the courses of study can vary greatly.  However,

for schools accredited through the Accrediting Council on Education in Journalism and

Mass Communication, standards are clearly defined so competency can be measured.

In 2000, ACEJMC debated changing one of its evaluation processes to make it

more useful for measuring the knowledge of a journalism school graduate.  Supporting

change were newsroom practitioners and representatives from the public relations and

advertising industries.  Professors from large research universities were opposed to the

change, calling such a process “cumbersome, onerous and more political than

educational” (Geimann 2000, 38).

Previously, journalism and mass communication students were required to take at

least 90 semester hours outside the core journalism curriculum with no fewer than 65

hours in the basic liberal arts and sciences, which limited journalism courses to 30 hours

over four years in the standard 120-semester-hour degree plan (39).  This was commonly

referred to as the 90/65 rule and was implemented to encourage journalism students to

gain a broader knowledge.  The accrediting council decided to relax the rule allowing

one-third of all courses to be journalism specific.  For the 2004-2005 academic year, the
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rule was changed to 80 semester hours outside the core journalism curriculum with no

fewer than 65 hours in the basic liberal arts and sciences (ACEJMC 2004).  In 2005, of

the 1,278 four –year institutions in the United States that offer journalism courses, less

than 10 percent (104), are accredited (ACEJMC 2005).

With these factors contributing to journalism education, the researcher developed

two research questions:

RQ1: Do four-year undergraduate journalism faculty believe they have quality
programs?

RQ2: Do four-year undergraduate journalism faculty believe internships are a
critical part of a journalism degree?

RQ3: Do public and private schools differ in their philosophies?

RQ1 questions whether undergraduate journalism faculty believe they feel they

are involved with a quality program.  The researcher expects to find that most

undergraduate journalism faculty believe they have quality programs currently in place.

RQ2 looks at the fact that universities are beginning to incorporate internships as

part of degree plans (Maharidge 2002).  The researcher expects to find fewer than half of

universities are requiring one or more journalism-related internships as part of their

degree plan.

RQ3 addresses the possible difference in public and private institutions.  The

researcher expects to find that since private institutions are dictated somewhat by private

boards of directors that they have more freedom in their curriculum and classroom;

therefore, the researcher expects that more private institutions and professors at those

institutions will be contemporary in their philosophy.
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These research questions led to twelve hypotheses:

H1: Public four-year undergraduate, educational institutions will tend to be
traditional in their educational philosophies.

H1a: Private four-year undergraduate, educational institutions will tend to be
contemporary in their educational philosophies.

H2: Undergraduate journalism faculty at public institutions will tend to be
traditional in their educational philosophies.

H2a: Undergraduate journalism faculty at private institutions will tend to be
contemporary in their educational philosophies

H3: Undergraduate journalism faculty at public institutions will tend to use
traditional teaching methods.

H3a: Undergraduate journalism faculty at private institutions will tend to use
traditional teaching methods

H4: Undergraduate faculty that tend to be contemporary in their educational
philosophy will have higher entry-level job placement rates for their graduates.

H5: Undergraduate faculty that tend to be contemporary in their teaching methods
will have higher entry-level job placement rates for their graduates.

H6: Undergraduate faculty that tend to be traditional in their educational
philosophy will have a higher percentage of graduates going to graduate school.

H7: Undergraduate faculty that tend to be traditional in their teaching methods
will have a higher percentage of graduates going to graduate school.

H8: Undergraduate faculty that tend to be traditional in their educational
philosophy will have graduates with higher entry-level salaries.

H9: Undergraduate faculty that tend to be traditional in their teaching methods
will have graduates with higher entry-level salaries.

Operational Definitions

Four-year undergraduate, educational institutions include public and private

universities of any student population size recognized by the United States Department of
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Education as offering either a bachelor of arts (B.A.) in journalism, bachelor of science

(B.S.) in journalism, or bachelor in journalism (B.J) degree.

Undergraduate journalism faculty will consist of all professors that are full-time,

associate, full professors, and/or tenured faculty members teaching at least one class

within the journalism department at a four-year university.

Teaching methods will include, but are not limited to, lecture, note taking, out-of-

class group projects, collaborative in-class activities, role-playing, peer-led discussions,

class discussions, etc.

To define higher entry-level salaries, the national average salary of journalism

graduate will be used as the mark between high and low salaries.  An index based on

geographic location of the job and university will be created to account for cost-of-living

differences.

Entry-level job placement means positions that are at the lowest level of the

corporate ladder.  These positions are often similar to internships, pay the lowest wages,

and offer a chance for journalists to pay their dues.  These positions typically pay less

than $35,000 per year

The major difference between traditional and contemporary journalism education

is content versus process (See Table 1).

Traditional is defined as an educational philosophy by the terms set forth in

Ornstein’s research (1991, 106-107).  Traditionalism incorporates Perennialism and

Essentialism.  It shows superiority for the past and original texts.  It revolves around strict

standards-based courses centered on the instructor as the authority.  Teaching

methodologies usually include lecture and note-taking, written and oral exams, and very
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little or no group discussion or collaborative learning.  The emphasis is placed on

cognitive learning and acquiring knowledge, or content, but not necessarily in a

contextual environment.  Contextual environment being defined as using teaching

methods that incorporate real-world scenarios into learning methods that place the

desired learning outcome into context, for example, internships, field trips, role-playing,

job shadowing, collaborative learning, etc.

Contemporary is defined as an educational philosophy by the terms set forth in

Ornstein’s research (1991, 106-107).  Contemporary philosophy incorporates

Progressivism and Reconstructionism.  Its purpose is for educational growth and

reconstruction of present experiences.  It focuses not on standards and acquiring

knowledge, but more on the process of learning.  Teaching methodologies usually include

discussions, collaborative learning and group work, and real-world experiences, such as

internships or job shadowing.

For the purposes of this study, quality programs will be determined by comparing

enrollment, graduation, and job placement rates and salaries of graduates to teaching

methods and types of programs.  The more graduates entering the workforce prepared

and earning higher salaries will signify quality programs.  Quality programs may be

traditional, contemporary, or a hybrid of both.

The researcher expects to find that four-year public and private, undergraduate,

educational institutions will be traditional in their overall educational philosophy, and

undergraduate journalism faculty with follow suit with traditional teaching methods
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CHAPTER THREE

Methods and Research Design

Methods

Both a survey of undergraduate journalism faculty and intensive interviews with

select undergraduate journalism faculty were conducted as a part of this research.

To provide an opportunity for more data collection, closed- and open-ended

questions were incorporated into the survey.  Cost was minimal, participants’ answers

remained confidential, and it took less than 30 minutes of their time.  Online surveys

were even more accessible and provide an added sense of security that the respondents’

answers would remain confidential.  Follow-up reminders to survey participants

increased the response rate.

Intensive interviews are qualitative research tools that provide a wealth of

information.  This research tool was used as a supplement to an online survey with

closed- and open-ended questions.

Population

The population consisted of all undergraduate journalism professors from four-

year postsecondary educational institutions in the United States that offered a bachelor’s

degree in journalism.

Sample

A convenience sample received an online survey link to be sent to undergraduate

journalism faculty at public and private four-year institutions.  Only full-time journalism



18

professors were asked to participate in the survey, and adjuncts were excluded.  Only

professors teaching within a journalism, communication, or mass communication

program or department were included which means those teaching within the English or

speech communications field were not used.  The sample selected was convenient as

access to professors of journalism was easy, and it afforded an opportunity to collect

more data through closed- and open-ended questions.  E-mail addresses were easily

found through Internet searches and by using the Association for Education in Journalism

and Mass Communication 2005-2006 Directory.

A confidential, online, descriptive survey was administered to faculty from the

sample.  A link to the survey and an invitation to participate was sent via email from the

researcher to journalism faculty at more than 500 universities.  In the invitation to

participate, journalism faculty were asked to forward the survey link on to co-workers

and colleagues.  The e-mail addresses were collected by searching through university

web sites and journalism department sites.  All bounce-back e-mails and responses

informing the researcher that no journalism program existed were deleted from the list

leaving a total of 516 valid e-mail addresses. The survey was also sent out to an internal

listserv hosted by the Association for Education in Journalism and Mass Communication

with more than 200 subscribers that were department chairs and deans.  Recipients were

asked to forward the link to colleagues.

Online Survey

Seventeen questions on the survey were for department chairs only (see Appendix

A).  These questions were filtered because they asked information pertaining to the

overall department, and professors who were not department chairs would not have
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access to the information being requested. The descriptive survey asked professors about

their institutions, job titles, tenure status, educational level, professional experience,

current classes, methods of delivery and instruction, educational philosophies, stance on

internships, and opinions on degree plans, and it included closed- and open-ended

questions.  Two follow-up or reminder emails were sent to increase the number of survey

respondents.  One was sent one week after the original message, and the second was sent

two weeks after the original message.

While survey answers are confidential, faculty were asked to describe their

institutions as public or private and based on their enrollment or size.  The survey was

housed on a secure information website with a unique URL that could not be found using

search engines.  This ensured that random Web users did not have access.  The thirty-

seven question survey took no longer than 30 minutes to fill out. An Internet survey was

chosen because of its accessibility, cost factor, and because the response rate for Internet

survey click through rate of up to 30 percent is adequate for most students (Wimmer

2005, 193).

Respondents who provided their e-mail addresses were entered into a drawing for

a $25.00 gift card to Amazon.com to encourage participation.  Their e-mail addresses

were used to correspond with the winner of the drawing only and not for the purpose of

this study.

Intensive Interviews

Three journalism faculty members were asked to participate in an intensive

telephone interview, but only two were available to participate.  The two participants

granted permission for their names to be published in the research when referring to the
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interview and their statements.  The researcher conducted telephone interviews with Dr.

Lee Becker, professor and director of the James M. Cox Jr. Center for International Mass

Communication Training and Research at Grady College of Communications, the

University of Georgia, and with Tony Pederson, Belo Distinguished Chair in Journalism,

Southern Methodist University.  Interviews were recorded on audiotape to ensure

accuracy in reporting.  Professors were asked on audiotape for permission to publish their

names in this study once at the beginning of the interview and also at the end of the

interview.  Participants were given the choice to remain anonymous or to be named.

Sample topics covered were outlined in Appendix D and transcripts of the two interviews

can be found in Appendices D and E.  The researcher inquired about quality programs,

convergent journalism programs, other curriculum issues, and personal opinions.

For all hypotheses, educational philosophies fell into one of two categories, either

traditional or contemporary.  For the purpose of this study, these philosophies were

defined according to Ornstein’s criteria (1991, 106), which follows in Table 1:

A traditional philosophy was characterized by emphasis on content; it showed

regard for the past and preserving of the past; values were fixed or absolute; subject-

matter is taught for its own importance; standards were set and followed; there was an

emphasis on cognitive learning or acquiring knowledge; the professor was the authority;

and instruction was often done in a lecture format (106).

A contemporary philosophy was characterized by emphasis on the learning

process; it embraced change; values were relative; subject-matter was a medium for

teaching skills; it placed academics into current context; emphasis on individual
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Table 1

Overview of Traditional and Contemporary Philosophies

Philosophical Considerations

Traditional Philosophy Contemporary Philosophy

Educational Philosophy Perennialism, Essentialism Progressivism, Reconstructionism

Direction in time Superiority of the past;

education for preserving the past

Education is growth; reconstructionism of

present experiences; changing society,

concern for future and shaping it\

Values Fixed, absolute, objective and/or

universal

Changeable, subjective, and/or relative

Educational process Education is viewed as

instruction; mind is discipline

and filled with knowledge

Education is viewed as creative self-

learning; active process in which learner

reconstructs knowledge

Intellectual emphasis To train or discipline the mind;

emphasis on subject matter

To engage in problem-solving activities

and social activities; emphasis on student
interests and needs

Worth of subject matter Subject matter for its own

importance; certain subjects are

better than others for training the

mind

Subject matter is a medium for teaching

skills attitudes and intellectual processes;

all subjects have similar value for

problem-solving activities

Curriculum content Curriculum is composed of three

Rs, as well as liberal studies or

essential academic subjects

Curriculum is composed of three Rs, as

well as skills and concepts in arts,

sciences, and vocational studies

Learning Emphasis on cognitive learning;

learning is acquiring knowledge

and/or competency in disciplines

Emphasis on whole child; learning is

giving meaning to experiences and/or

active involvement in reform

Grouping Homogenous grouping and

teaching of students by ability

Heterogeneous grouping integration of

students by ability (as well as race, sex,

and class)

Teacher Teacher is an authority on

subject matter; teacher plans

activities teacher supplies
knowledge to student; teacher

talks, dominates lesson, Socratic

method

Teacher is a guide for inquiry and change

agent; teacher and students plan

activities; students learn on their own
independent of the teacher; teacher-

student dialogue, student initiates much

of the discussion and activities

Social roles Education involves direction,

control, and restraint; group

(family, community, church,

nation, etc.) always comes first

Education involves individual expression

and imposition from authority; individual

comes first

Citizenship Cognitive development leads to

good citizenship

Moral and social development leads to

good citizenship
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expression and imposition from authority; the professor was a guide for inquiry and a

change agent; instruction was often done contextually and collaboratively (106).

Because there were only a limited number of accredited journalism schools in the

United States, accreditation was not a factor used for limiting the population and sample

size, and the researcher wanted to explore non-accredited journalism programs.  Also, the

researcher’s goal was to compare differences between accredited and non-accredited

programs in further studies.

Four-year undergraduate, educational institutions include public and private

colleges of any student population size recognized by the United States Department of

Education as offering a completion degree of either a bachelor of arts (B.A.) in

journalism, bachelor of science (B.S.) in journalism, or bachelor of journalism (B.J)

degree.

The researcher hypothesized that both contemporary and traditional methods have

their advantages and disadvantages.
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CHAPTER FOUR

Results

Conducting the Analysis

The online survey was conducted using SNAP, a survey engine that has the

capability to produce contingency tables, cross tabulations, and multivariate statistics.

Once created, a link to the survey was e-mailed to more than 500 journalism faculty at

universities across the U.S.  Faculty members were sent follow-up e-mails one week and

two weeks after the original link and invitation to participate were e-mailed.  While the

researcher secured and verified 516 e-mail addresses, the sample size is unknown

because faculty were asked to forward the link on to co-workers and colleagues and the

Association for Education in Journalism and Mass Communication forwarded the

message to an internal listserv with more than 200 recipients.  A total of 87 responses

were returned via a secure e-mail address.  Response rate was 16.9 percent.

The survey was best viewed on a personal computer using Internet Explorer, as

some participants had difficulty with other web browsers and Mac computers.  These

participants were given the option of having a paper copy mailed to them or a .PDF of the

survey e-mailed to them to complete and return via mail.  However, no surveys were

returned through regular mail.

Three individuals were asked to participate in qualitative interviews, but one was

unavailable during the research.  Dr. Lee Becker from the University of Georgia was

selected for his knowledge in journalism education research, and Tony Pederson from

Southern Methodist University was selected for his experience heading up a new,
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convergent journalism program.  Also, a few participants in the online survey responded

with comments via e-mail and granted permission for their comments to be used in the

research as well.

Descriptive Statistics

While 87 responses were returned, not all of the 87 participants answered all

questions and contingency tables were developed based on the number of respondents for

each question.  With 87 responses and an estimation that the convenience sample size

was at least 516, the response rate was as high as 16.9 percent.  Also, questions 11

through 26 were for department chairs only, and there were 24 department chairs that

elected to participate.

There were 43 participants from public universities and 35 from private

universities.  According to U.S. News and World Report (2006), there are 1,344 four-year

universities in the United States, with 851 being private universities and 493 public.

Therefore, the percentage of respondents from each type of institution is not

representative of the real world.  The size of the universities where respondents are

employed is shown in Table 2.

More than 50 percent of the 83 respondents, or 47 participants, stated they were

contemporary in their philosophy.  In contrast, only 29 reported to be traditional.  Of the

83 participants, 44, or 53 percent, held their doctorate as show in Table 3.

More than 59 percent had more than 11 years of teaching experience as shown in

Table 4.  Fewer than 10 percent had been teaching less than 2 years.  Education

professionals would consider well-seasoned teachers as having more than 10 years of

experience.  Overall, respondents fall into this category.
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Table 2

Respondents according to institution size

Institution Size Number of Respondents Percentage of Respondents

Less than 2,500 students 17 22%
2,500 to 5,000 students 15 20%
5,000 to 10,000 students 10 13%
10,000 to 15,00 students 9 12%
15,000 to 20,000 students 9 12%
20,000 to 25,000 students 7 9%
25,000+ students 9 12%
Total 76 100%

Table 3

Respondents According to Educational Level

Education level Respondents Percentage of Respondents

Bachelor’s degree 6 7%
Master’s degree 26 32%
Doctoral degree 44 53%
Post-doctoral work 7 8%
Total 83 100%

Table 4

Respondents According to Teaching Experience

Years teaching at the postsecondary level Respondents Percentage

Less than 1 year 3 3.6%
1-2 years 3 3.6%
3-5 years 16 19.3%
6-10 years 12 14.5%
11-15 years 14 16.9%
16-20 years 17 20.5%
21-25 years 8 9.6%
25+ years 10 12.0%

83 100.0%
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When it comes to experience outside the classroom, or professional experience,

respondents were also quite seasoned veterans with more than 50 percent having more

than 10 years of experience as shown in Table 5.

Table 5

Respondents According to Professional Experience

Professional Experience Respondents Percentage

Less than 1 year 2 2%
1-2 years 3 3%
3-5 years 11 13%
6-10 years 18 22%
11-15 years 23 28%
16-20 years 13 16%
21-25 years 8 10%
25+ years 5 6%

83 100.0%

Of the 83 respondents, the largest percentage, with 28 participants, were teaching

three classes per semester as shown in Table 6.  No respondents taught more than five

classes, and eight were not teaching at all.

Table 6

Number of Classes Taught in Spring 2006

Classes taught during Spring 2006 Respondents

0 8
1 7
2 19
3 28
4 16
5 4

Of the 83 respondents, 24 were department chairs.  Of the 24 department chair

respondents, 21 reported there were no additional admission requirements above the
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university requirements or departmental exams.  Only one of 24 respondents stated that

internships were not recommended, while 14 participants stated that internships were

required as part of the requirements for degree completion.

However, when it came to finding jobs or internships for their students, 19 of the

24 respondents stated they did not help with either.  Three reported they helped with

internships, and only two reported helping with both internships and job placement.

Chairs were asked to select from a list the top three positions their students move on to

after graduation. Respondents stated the top two positions their students move on to most

frequently were public relations professional and newspaper reporter as shown in Table

7.  The only position in the list that no participant stated their students moved on to was

newspaper editor.  All other positions had at least one participant with a student who

graduated and filled the position within three months of graduation. While all 24 chairs

responded to the question, some selected more than the top three choices giving a total of

81 responses instead of anticipated 72.

When asked if their university had a working relationship to place interns or

graduates with local media outlets, only six out of 83 participants had no placement as

shown in Table 8.  Respondents were allowed to check all outlets that applied; therefore,

each answer was out of a total of 83 participants.  This means that more than 60 percent

of the universities have a relationship to place students in all of the local outlets listed

below.  All 24 respondents reported that internships varied with some paid and some

unpaid.

More than 50 percent of the 83 respondents believe internships should be required

for degree completion in each of the journalism fields shown in Table 9.  This is in
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contrast to the more than 95 percent who reported internships were already a part of their

required program degree plans.

Table 7

Journalism Jobs New Graduates Frequently Obtain

Journalism Positions Respondents Percentage of Respondents

Public relations professional 18 23%
Newspaper reporter 14 17%
Newspaper copy editor or higher 8 10%
Television reporter 8 10%
Television producer or higher 8 10%
Photographer 5 6%
Graphic design 5 6%
Advertising (creative or concept) 4 5%
Online media 3 4%
Advertising executive 3 4%
Radio DJ 2 2%
Broadcast promotions 2 2%
Radio producer or higher 1 1%
Newspaper editor 0 0%
Total 81 100%

Table 8

Job and Intern Placement with Local Media Outlets

Local Media Outlet Respondents Percentage of Respondents

Newspaper 70 84%
Television station 65 78%
Radio station 64 77%
PR or advertising agencies 61 73%
Not for profit 53 64%
Local business 52 63%
No placement 6 7%
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Table 9

Requiring Internships for Journalism Degree Completion

Journalism fields Respondents Percentage

Print media 65 78.3%
Online media 54 65.1%
Broadcast media 62 74.7%
Public relations 58 69.9%
Advertising 54 65.1%
Marketing 47 56.6%
Photojournalism 51 61.4%
Graphic design 52 62.7%
Web 44 53%
None of the above 13 15.7%

A larger number of 83 respondents believed that internships could be filled

through university departments, but not through school organizations such as the

university newspaper, yearbook, or magazine or university departments as shown in

Table 10.

Table 10

School Entities that Journalism Internships Could be Fulfilled Through

School entity Respondents Percentage of Respondents

University newspaper (either campus
or independently operated)

25 30%

University yearbook 12 15%
University magazine 18 22%
University departments 41 49%
None 31 37%

More than 67 percent, or 56 of the 83 respondents, encourage graduate school as

an option for their new graduates.

When asked about their professional experience, more than 50 percent of

professors had worked as a newspaper reporter and more than 30 percent had been
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newspaper reporters and/or copy editors.  In contrast, more than 50 percent of

respondents reported that most of their students move on to be public relations

professionals; however, newspaper reporters came in a close second.  In contrast, more

institutions reported the majority of students claiming a major in public relations with

journalism, mass communication, and print/news editorial all tying for second.  Broadcast

came in a distant third followed by advertising and journalism or mass communication

degrees with no specialization.

In comparison with these descriptive statistics dealing with journalism professor

demographics, department requirements, and job placement, Becker’s annual enrollment

survey for journalism departments discusses the slowing growth rate, which could

influence these findings.  Becker points out that while the 2005 freshman class claiming

journalism as a major was higher than in recent years, the rate at which it grew is slower

than in previous years, and the profession’s enrollment rate for sophomores, juniors, and

seniors has declined.  Also, Becker points out that the journalism field is skewed toward

institutions that place a high value on graduate education (2005).  For example, of the

47,923 undergraduate degrees that were granted in 2004, 11,853, or 24.7 percent of the

students went on to graduate school.

Answering Research Questions and Hypothesis

When participants were asked if they could change, delete, or add something to

their journalism curriculum to make it a quality program, which was in relation to RQ1:

Do four-year undergraduate journalism faculty believe they have quality programs?, 42

respondents listed both a contemporary and traditional change in one or two statements.

For example, one respondent wanted to provide students with more research and theory
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courses which aligns with a traditional philosophy; however, the participant went on to

write that the program should be “flexible and ever-changing with the times” to

incorporate practical, skills-based, and hands-on work which aligns with a contemporary

philosophy.  In contrast to this, when asked to describe a quality program, most reported

examples from their own universities.

Becker believed the best evidence of a successful program is that students, “by

and large are able to move into the workforce.”  Other interesting comments that

appeared several times in the online survey section included adding more faculty with

extensive professional experience, but who were not necessarily considered academics;

focusing more on critical-thinking skills, practical application, and internships; and

increasing expectations for students.

Pederson also believed that programs were turning out successful students ready

to go into the field.  “I think the basic undergraduate program turns out students fully

capable of going to work in small and medium-sized markets both print and broadcast,

and doing everything that needs to be done,” he said. “Are they ready to go work for one

of the top 15 newspapers?  No.  Are they ready to go to work in top 25 media markets

and broadcast?  Probably not.  Our students are very good graduates in broadcast, and

they tend to go to work in markets 175 to 125 in size.  They do very well.”

In answer to RQ2: Do four-year undergraduate journalism faculty believe

internships are a critical part of a journalism degree?, several written comments

addressed the need for required internships.  Of the twenty-four department chairs who

responded to the question asking if internships were required, 14 reported “yes.”  When

asked if they were recommended, 23 out of 24 said “yes.”
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Pederson addressed the need for internships, even though they are not required at

Southern Methodist University.  He explained that they are highly recommended, and

“virtually all of the faculty” aid students in finding internships and jobs.  In contrast, at

the University of Georgia, there is one full-time staff member who works directly for the

Grady College of Communications to help with finding internships and jobs, and the

faculty is not involved.

Pederson said, “on-campus activities are called practica, as opposed to an

internship, and we differentiate.  If someone is working for the student newspaper and

wants to count that as a credit, we will accept it, but we will count it as practica.  The

limit on internship hours and practica toward a bachelor’s degree is three hours.”

However, while Pederson felt that internships were important to the success of a

student, he did allow for special circumstances where internships would not be as

valuable.  “For those students who are going to go out and work in the field – work in

media, work in broadcast, print – they absolutely should have an internship.  And all of

our faculty strongly encourage that,” he said.  “We do have some here in the division

among our majors that have absolutely no intention of going out and getting a job in

broadcast.  For example, last year, our no. 1 print student made it very clear that she was

going straight to law school out of undergraduate school.  She went back home and got

into the University of Georgia law school, and that’s fine.  For those students, I don’t

really think there’s any reason to have an internship.  And we’re having usually several

students every semester who simply are going to go straight to law school.  There’s a

difference there.”
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For H1: Public four-year undergraduate, educational institutions will tend to be

traditional in their educational philosophies, the hypothesis was not supported as shown

in Table 11.  For H1a: Private four-year undergraduate, educational institutions will tend

to be contemporary in their educational philosophies, Table 10 shows support.  This

number was derived by comparing department chair’s demographics, or what types

institutions they work for, and the internship requirement or non-requirement question.

Twenty-three out of 24 department chairs responded that internships were required by

their department for degree completion.  If an internship was required by the department,

they were considered contemporary for using a contextual, practical application indicator

in their degree plan.  This information supports the idea that participant’s individual

philosophies tended to be more often contemporary than traditional.

Table 11

Four-Year Institutions according to Educational Philosophy

Educational Philosophy

Four-Year Institutions Traditional Contemporary

Four-year public 0 8

Four-year private 1 15
1 23

_2= 1.44; n = 24; p is less than or equal to 0.47

For the second hypothesis, H2: Undergraduate journalism faculty at public

institutions will tend to be traditional in their educational philosophies, Table 12

illustrates that it was not significantly supported.  While H2a: Undergraduate journalism

faculty at private institutions will tend to be contemporary in their educational

philosophies, is supported by Table 11, it is only by a slight margin.  Undergraduate

journalism faculty at both private and public universities tended to be contemporary in
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their educational philosophies.  This aligns with the fact that institutions tended to be

contemporary as well.  The difference between traditional and contemporary philosophies

was greater for public universities.  While private universities showed a smaller

difference, this may be attributed once again to private boards and the individualized

approach to private education.  Private institutions are in competition with all other

universities and must make itself have a marketable appeal to incoming students in any

field.

Table 12

Undergraduate Journalism Faculty according to Educational Philosophy

Educational Philosophy

Journalism Faculty Traditional Contemporary

Four-year public 13 28

Four-year private 16 21
29 49

_2= 1.11; n = 78; p is less than or equal to 0.29

Table 13 shows that H3: Undergraduate journalism faculty at public institutions

will tend to use traditional teaching methods and H3a: Undergraduate journalism faculty

at private institutions will tend to use traditional teaching methods, were not significantly

supported.  Both private and public university faculty tended to use contemporary

methods.  However, with write-in comments and qualitative interviewees mentioning the

need for courses to be taught differently, the researcher suspects that while professors use

contemporary teaching methods, they are not used in all courses.  This would create a

hybrid degree with traditional and contemporary courses, but not hybrid courses with

traditional and contemporary teaching used in each course.
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The responses in Table 13 were derived from a list of contemporary and

traditional teaching methods that participants were given in the online survey and asked

to fill in a percentage they use each one.  Methods were then grouped into traditional and

contemporary responses totaled.  Only if a respondent put zero percent was a method not

used in the total count.  Because respondents were asked to fill in percentages of their

time using each method, the researcher suspects that filling in zero percent for any

method was a difficult choice, as at some point in a teaching career, professors have

probably used all of the methods.  Also, the list contained more contemporary methods,

as there are not as many traditional methods.

Table 13

Undergraduate Journalism Faculty according to Teaching Methods

Teaching Methods

Journalism Faculty Traditional Contemporary

Four-year public 14 29

Four-year private 11 24
25 53

_2= 0.01; n = 78; p is less than or equal to 0.97

As, Becker pointed out during his phone interview, distinguishing among the

different types of classes is key when looking at teaching methods as some lend

themselves to traditional and some more toward contemporary methods.  He went on to

state, “Within journalism you have even at the undergraduate level, classes which are

skills-oriented and classes which are cognitive or theoretically oriented.  It depends on

the label you want to use.  Certainly, a class which is designed to teach basic writing

skills would involve fewer lectures and much more practical experiential learning.  I

think regardless of the level you have to talk about the different kinds of classes.  Becker
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agreed that both theoretical and fundamental classes were needed in combination with

practical experiential learning for a quality program, “especially an undergraduate

journalism program.”

When questioned about the combination of both types of teaching philosophies,

Becker said, “I think most of them provide some balance.  Certainly required in the

accrediting standards in ACEJMC, and I believe those programs which are not accredited

follow a basic principle of a balance between skills and foundational classes as you’re

calling it.”

Pederson agreed with Becker, in that, “most of the courses lend themselves to

both (traditional and contemporary teaching methods). A little bit of variation – but I

think all of our classes involve a certain amount of lecture, and then a lot of the classes

involve hands-on teaching in terms of technical aspects, in terms of the equipment we

have.  I think most of them are a combination of both.”

H4: Undergraduate faculty that tend to be contemporary in their educational

philosophy will have higher entry-level job placement rates for their graduates was not

supported, as shown in Table 14.  Part of the reasoning is that very few department chairs

aligned with the traditional philosophy to begin with, and very few believe their students

were entering the workforce after graduation above entry-level.  Of all 24 respondents to

these survey questions, only two reported to have students placing above entry-level.

This distribution was not significant.

For H5: Undergraduate faculty who tend to be contemporary in their teaching

methods will have higher entry-level job placement rates for their graduates, Table 15

illustrates it was not significantly supported.  Again, the table below was derived from
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questions given to the 24 department chairs only, and very few department chairs aligned

with the traditional philosophy or stated their students are beginning in above entry-level

positions.  The researcher assumed department chairs had the most accessibility to their

department’s job placement rates and did not want to have all participants answering the

question.

Table 14

Job Placement Rate According to Educational Philosophy

Educational Philosophy

Job Placement Rate Traditional Contemporary

Entry-level 3 18

Above-entry level 1 2
4 20

_2= 0.68, n = 24; p is less than or equal to 0.41

Table 15

Job Placement Rate According to Teaching Methods

Teaching Methods

Job Placement Rate Traditional Contemporary

Entry-level 2 19

Above entry-level 1 2
3

(n=24)
21

(n=24)
_2= 1.36; n = 24; p is less than or equal to 0.24

While H6: Undergraduate faculty that tend to be traditional in their educational

philosophy will have a higher percentage of graduates going to graduate school, was not

significantly supported as illustrated in Table 16, the researcher noted that a large

majority of professors with both a contemporary and traditional philosophy reported

encouraging students to attend graduate school.
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Becker stated in his interview that at Grady College of Communications at the

University of Georgia, he would not encourage or discourage graduate school for

students.  In his most recent enrollment survey, he reported that undergraduate journalism

programs are based in institutions that value graduate education.  His research showed

that more than 24 percent of graduating seniors with a major in journalism went on to

pursue graduate education in 2004.

Table 16

Encouraged Graduate School Enrollment According to Educational Philosophy

Educational Philosophy

Encouraged Enrollment Traditional Contemporary

Graduate School 12 44

No post-baccalaureate study 2 20
14

(n=78)
64

(n=78)
_2= 1.63; n = 78; p is less than or equal to 0.20

Table 17 shows that H7: Undergraduate faculty who tend to be traditional in their

teaching methods will have a higher percentage of graduates going to graduate school,

was not significantly supported.  In reality, undergraduate faculty whether contemporary

or traditional in their philosophies encouraged graduate school.  These numbers are

higher than Becker’s estimated 24 percent that are going on to graduate school as well.

Also, the professors encouraging graduate school could align with institutions where

graduate education is highly valued.



39

Table 17

Graduate School Enrollment According to Teaching Methods

Teaching Methods

Encouraged Enrollment Traditional Contemporary

Graduate School 16 52

No post-baccalaureate study 3 7
19 59

_2= 0.20; n = 78; p is less than or equal to 0.66

Both H8: Undergraduate faculty that tend to be traditional in their educational

philosophy will have graduates with higher entry-level salaries, illustrated in Table 18

and H9: Undergraduate faculty that tend to be traditional in their teaching methods will

have graduates with higher entry-level salaries, show in Table 19 were not supported, as

most participants strongly felt that their graduates were earning entry-level wages that

were below $50,000 per year.  These responses were derived from department chair only

questions by comparing salary averages for a given set of positions and by reviewing

teaching methods of department chairs.

Table 18

Salaries of Graduates According to Educational Philosophy

Educational Philosophy

Salaries of Graduates Traditional Contemporary

Below $50,000 per year 1 23

Above $50,000 per year 0 0
1 23

n = 24
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Table 19

Salaries of Graduates According to Teaching Methods

Teaching Methods

Salaries of Graduates Traditional Contemporary

Below $50,000 per year 2 22

Above $50,000 per year 0 0
2 22

n = 24

While the program at the University of Georgia was not currently shifting to

convergent, Becker felt this was an area that needed to be addressed soon, but was

difficult to work out in a college with three separate departments.  However, in reference

to his particular university and the success of its undergraduate students, Dr. Becker

stated, “We have very good students here.  The undergraduates that get admitted to the

University of Georgia are very able, and then we have select admission into the college.

The students are motivated.  They are very committed to the occupation, and I think the

evidence is that they do well in this prestigious college within the university.  Many

students come to the university specifically because they want to enter it, so I think we’re

quite fortunate in that regard, and it shows the success of the college.”

Pederson addressed the idea behind the convergent media program at Southern

Methodist University at its beginning in 2002 and its progression since.  His response

also covered the idea that there has been a push felt from other universities and

academics for specialization and he was asked if a convergent program allowed for that.

“The whole idea of convergence is that we’re going to give them a little taste of

everything.  We’re going to give (students) a taste of print, Internet, and broadcast,

regardless of what (they) want to do,” Pederson said.  “For those students who want to go

into print, sure.  I encourage additional, extended prep courses and an internship, and the
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same for broadcast.  If someone is going to go into broadcast, they need some very

specialized skills.  And every one of our graduates that’s going into broadcast can shoot

film, can edit on Final Cut Pro, can do audio balancing.  Because when you go to work in

a 125 market, that’s exactly what you’re going to be doing.  You’re going to be doing a

lot of different things, and if you can’t, you’re going to be behind.  We encourage

everybody to look at what it is they want to do.  If you do want to go into broadcast,

we’re going to give you some of those specialized skills that will enable you to be a

success.”

Another interesting point of discussion that Pederson raised when talking about

specialization was the state of media and the consistency of magazines as a medium.  “If

you look at the media right now that are stable and even growing, the one that is there

that is showing some interesting growth is in magazine,” he said.  “We’re a small

program, and we’ve got a couple of magazine courses on the curriculum, but honestly,

we haven’t taught them specifically in a couple of years.  And I think we should.  I think

magazines are a very interesting medium right now, and I think there will be some more

growth.  I think from our perspective we really haven’t done a good job of making sure

that solid magazine journalism is a part of the curriculum every semester.  And I frankly

think that most programs… the big ones do a pretty good job on magazine, but I think it’s

a bit more difficult for us, and we will have to address that.”

While Pederson discussed the idea of magazines being a stable medium, he also

pointed out that stability was not across the board.  He continued, “If you look at

newspapers in the tank, broadcast news is really struggling, Internet is very ‘iffy,’

although it’s growing.  And it’s not across the board.  You look at the news weeklies like
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CHAPTER FIVE

Discussion

Implications

Current journalism programs already appear to be combining traditional and

contemporary philosophies and methodologies in their undergraduate programs.  While

most participants felt they were a part of a quality journalism education program, a

significant number had suggestions for change.  This could be due to the push for

convergent journalism programs which have evolved with society as the world changes

and becomes more globalized.

When time affects curriculum, the programs tend to lend themselves more to

practical or contemporary philosophies as values and standards are not absolute and

fixed, but change with the context.  The entire process involved more contextualization

which is a contemporary philosophy incorporating real-world context into the classroom.

While 13 out of 20 department chairs stated internships were required for degree

completion at their university, almost all, 19 out of 20, stated internships were highly

recommended.  The researcher does not feel that represents what actually happens in

journalism programs.  While internships are often recommended it is difficult to believe

that more than 50 percent of journalism programs are requiring internships for

completion of a degree.  Internships are a critical part of real-world, contemporary

application and most respondents believed, essential to a quality program.  If students are

not participating in internships it is hard to conceive that they would have received
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training and instruction similar to a work environment that would prepare them to enter

the workforce upon graduation.  While the field of journalism is highly competitive,

could “paying ones’ dues” be just a way of using graduates as interns until they are

properly trained due to the fact that they have had few or no internships before beginning

their entry-level jobs?

Actually, the idea that journalists’ are having to pay dues, learn the technical

aspects of their job, and work their way into an entry-level position even after receiving

their bachelor’s degree was the genesis of this study.  Do employers value knowledge

over practical skills or vice versa?  They should not have to choose if journalism

programs are effective in combining theoretical and practical courses and assignments.

An interesting point is that the research showed that both public and private

schools were more contemporary.  The researcher did expect that private schools would

lend themselves to a contemporary format due to their flexibility in hiring faculty, trying

something new in their programs, and trying to distinguish their program differences in

competition with other schools.  They are governed with more freedom by an individual

board of regents, and push the limits to be different.  Private schools must set themselves

apart from the competition to attract new, quality students, faculty, and staff.  However,

the researcher expected public schools to lend themselves to a more traditional or

structured model and pattern themselves alike.  This was not the case, as public

universities and professors leaned more toward a contemporary philosophy as well.

While both universities and professors tend to have more contemporary

philosophies, there is less of a difference when it comes to professors’ individual

philosophies varying between traditional and contemporary than institutions varying.  In
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order to determine practical application of a particular philosophy, the researcher believes

that instead of questioning professors on the percentage of time they spend using a certain

teaching method, a better way would be to question them on the teaching methods they

use in particular classes, as some lend themselves to particular methods that others do

not. Because of this, the researcher feels these results are not generalizable.

While job placement rates for universities were high, all of the jobs that students

obtained were at the entry-level.   It is not expected that immediately following college

students will step into a director, editor, producer, administrative, etc. role.  However,

salary rates for the field are low compared to the national average with the exception of

public relations and advertising.  Graduate school as an alternative to entering the

workforce immediately after receiving a bachelor’s degree may be skewing results.  With

such a high percentage of undergraduates enrolling in graduate school perhaps they are

using graduate school to better prepare for a job as a journalist or delay facing the work

world.

Another issue that was raised in this study was use of departmental requirements

stricter than university requirements as an entrée to the journalism program.  On this

issue, the number not requiring additional tests, essays, or GPA minimums was extremely

high, with 21 out of 24 department chairs reporting.  The researcher believes additional

requirements such as a grammar, editing, and spelling test are essential to “weed out the

good students,” from the bad, as several respondents said.  If there are no tests or

additional requirements, what kind of educational bar is being set for the fourth estate?

This raises an interesting point that most participants reported internships were a required

part of the curriculum, but departmental exams were not.  This indicates a value in
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practical application over traditional testing methods aligning with both the majority of

universities and professors philosophies.

Limitations

A quality program cannot be determined on one factor alone, such as curriculum.

The study did not investigate the quality of students that enter a particular university,

SAT/ACT scores, how prestigious the school is, the track record of earlier graduates, or

the alumni network.   These are all important factors when determining the success of a

program.  However, the researcher believed curriculum was the most influential of these

factors of a quality program’s that can affect students’ success.

Another problem was the accessibility of the survey.  While an online survey is

very accessible to faculty, the problem with this one dealt with the software.  It was not

compatible on Macs or in some other Web browsers such as Safari or Mozilla.  This

discouraged and limited participation.  However, several participants did take the

opportunity to fill out a hard copy.

The percentage of respondents was too low to make any generalizations.  With

such a small sample size, the likelihood of not finding a difference where there is one is

high which can result in a Type I error.  In Illustration 1, the vertical dotted line

represents the null hypothesis, and the solid vertical line represents the point at which a

researcher can claim a difference is significant.

The probability of alpha, or a Type I error is indicated by the cross-hatched region

as shown in Illustration 1. Differences may have been present, but the test used was not

sensitive enough to detect them (Helberg 2006).
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Fig. 1. Statistical Power

Also, because the 516 e-mail invitations asked faculty to forward the link to co-

workers and colleagues and a listserv message was sent to more than 200 deans and

departments chairs and may have overlapped with the 516 original e-mails, the researcher

had no way of knowing the total sample size; thus, a quantifiable response rate could not

be calculated.  Also, it was difficult to determine the entire population size in 2006 of

journalism programs in the U.S.  Because of these limitations, the results are not

generalizable because we cannot know if they are not representative of the population.

This is a huge problem for the research, as it cannot be compared with other programs or

in current context.  This limitation essentially turned a quantitative survey into

descriptive statistics based on 79 total respondents.

Suggestions for Future Work

During the course of this research, the researcher noted some interesting facts

reported in the demographics of faculty, specifically in faculty with high professional

experience and no doctoral degree and in those with less professional experience and a

doctoral degree.  With journalism being considered more of a practical field, the
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researcher is interested in studying journalism faculty and their academic and

professional experiences to determine the impact they have on teaching styles in the

university classroom.

Also, the researcher would like to delve more into internships and how they are

organized at universities, what ties faculty have to local, regional, and national media

practitioners, how many hours are required of students, and what is considered an

internship or practica.  The researcher believes internships are a critical part of the

undergraduate journalism education experience.

Internship differences at public versus private universities could also lead to

further studies among the structure and operations of public versus private university

journalism departments, and even the organization of journalism programs within

institutions.

Furthermore, a single study to determine an institution’s educational philosophy

and how deeply it is implemented would be highly valued in the education field.  A

philosophy can govern an entire university and affect day-to-day activities in the

classroom at times.  This has a great impact on which universities are turning out the best

graduates, and on which universities are more attractive to parents and when potential

students are applying for admission.

Interviewing employers of entry-level journalists would also provide a wealth of

information for further research.  This would provide insight into the types of graduates a

program is producing, and determine if students are prepared for the current entry-level

positions or if they require additional on-the-job training.  It would be interesting to see if
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employers’ philosophies align with professors or if there is a disconnect between the

academic and professional worlds.

The study is not generalizable, but the qualitative and demographic data could be

compared to future studies.  To encourage participation, the survey would be shortened to

allow for faster response time, and a new survey engine would be chosen that was

compatible on Macs and personal computers with multiple Web browsers.  Also, more

qualitative interviews would be conducted with representatives from each type of

institution and with employers of entry-level journalists.

The researcher believes that while many journalism professors are using a hybrid

of the two teaching philosophies and combinations of different teaching methods, that

these philosophies and methods may not be incorporated into every class.  In order for

journalism to be distinguished as a profession and for journalism programs to turn out

quality students, a hybrid of the two philosophies must consistently be used in every

journalism program across the country.  Stricter program requirements and departmental

exams are another key component in ensuring qualified graduates, along with real-world

work experience.

Journalism as a profession is a practical application field, a craft.  It is vital that

journalism students have both the foundational information, such as media law and ethics

and journalism history, but also have real-world work experience, such as employability

or soft skills like teamwork and communication and technical skills like writing and

computer design. To keep a high caliber of students within these programs, additional

departmental exams are needed to address students' preparedness in such areasas editing,

spelling, and writing. Thomas Jefferson once said that he would prefer newspapers
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without a government rather than a government without newspapers. To ensure

journalism's continued importance in our democracy, universities must turn out educated,

well-qualified young journalists.
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APPENDIX A

Online Survey

Which Journalism Programs are Turning Out the Best Graduates:
A Survey Comparing Classroom Practices and Departmental Requirements

with Graduates' Job Placement and Salary Rates

Baylor University
Certification of Informed Consent for Journalism Faculty Survey

Principal Investigator: Kristin L. Zastoupil
M.A. candidate, Department of Journalism

By filling out the form below you are consenting to participate in a journalism research
study. For this research you will be asked about your classroom teaching methods, your
academic and professional experience, and your journalism program requirements. The
entire survey should take no more than 45 minutes and contains 37 questions, some of
which are for department chairs only.

There will be no physical risks at any time. You may elect either now or at any time
during the study to withdraw your participation by not completing the survey. You should
understand that your participation is completely voluntary. There will be no identifying
codes used, so you are guaranteed of complete anonymity. At the end of the survey, you
will be given an opportunity to submit your e-mail address for a drawing for $25 to

Amazon.com. E-mail addresses will be kept in a separate file from the survey instrument
and results.

The results will be tabulated in the coming months, and will be available for you to
review, should you wish to see the outcome. Please direct all inquiries to Kristin
Zastoupil, Baylor University, 3145 Beauford Street, Waco, Texas 76706, Kristin
Zastoupil can be reached at (254) 315-5315.

If you have questions regarding your rights as a participant, or any other aspect of the
research it relates to you as a participant, please contact the Baylor's University
Committee for Protection of Human Subjects in Research. The chairman is Dr. Matthew
Standford, One Bear Place #97334, Waco, Texas 76798-7334, phone number 254-710-

2236.

If you have questions regarding your rights as a participant, or any other aspect of the
research it relates to you as a participant, please contact the Baylor's University
Committee for Protection of Human Subjects in Research. The chairman is Dr. Matthew
Standford, One Bear Place #97334, Waco, Texas 76798-7334, phone number 254-710-

2236.



52

Kristin Zastoupil
3145 Beauford Street

Waco, Texas 76706

Q1 Check “I agree” below if you choose to participate and press “Next” to go on to the
survey.
I agree to participate _____ Go to Q2
I do not agree to participate _____ Go to End

Q2 What is the name of the university you work for?
(Answers will remain confidential.  This question will be used by the researcher only to
link results with university graduation rates.)
___________________________________

Q3 For what type of institution do you work? (Select all that apply.)
Public University
Private University
Less than 2,500 students
2,500 to 5,000 students
5,000 to 10,000 students
10,000 to 15,000 students
15,000 to 20,000 students
20,000 to 25,000 students
25,000+ students

Q4 What is the highest level of education you have completed?
Bachelor’s degree
Master’s degree
Doctoral degree
Post doctoral work

Q5 How many years have you been teaching at the postsecondary level?
Less than 1 year
1-2 years
3-5 years
6-10 years
11-15 years
15-20 years
21-25 years
25+ years

Q6 What is your current title?
Lecturer
Associate Professor
Assistant Professor
Full Professor
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Other

Q7 Do you have tenure?
I am tenured.
I am tenure track.
I am not tenure or tenure track.

Q8 How many years of professional experience do you have? (“Professional” meaning
non-teaching experience for the purposes of this survey.)
1-2 years
3-5 years
6-10 years
11-15 years
15-20 years
21-25 years
25+ years

Q9 What types of professional experience do you have? (Please check all that apply.)
Television reporter
Television producer or higher
Radio DJ
Radio producer or higher
Promotions for a radio or TV station
Newspaper reporter
Newspaper copy editor
Newspaper editor
Photographer
Public relations professional
Advertising executive
Advertising (creative or concept)
Graphic design
Online media
Other

Q10 Are you the department chair? (If yes, continue to Q11.  If no, you will
automatically be directed to Q23.)
Yes (Go to Q11.)
No (Go to Q 23.)

Q11 How many students have graduated with a major in journalism or a journalism field
over the last 5 years? (Please list numbers per calendar year.)
2005 _____
2004 _____
2003 _____
2002 _____
2001 _____
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Q12 Please fill in a percentage of your estimated average job placement rate over the last
3 years for your students securing a job within 3 months of graduation.  (Please fill in the
percentage for each major.  If your university does not offer a major, fill in zero.  This
number should not include students who went directly into graduate school.)
Journalism (no specialization)
Print/News Editorial _____
Broadcast Journalism _____
Public Relations _____
Advertising _____
Mass Communication _____
Other (please list) _____

Q13 What do you think is the average starting salary for your graduates in each of the
positions listed below?  (This is their starting salary within 3 months of graduation.)
Television/radio journalist
Newspaper journalist
Photographer
PR Practitioner
Advertising Professional
Graphic Design Professional
Web Designer/Writer
Other (please list)

Q 14 Which of the following positions do you most frequently have new graduates move
on to?  (Please select the top 3 positions.  These are positions during the first 3 months of
graduation.)
Television reporter
Television producer or higher
Radio DJ
Radio producer or higher
Promotions for a radio or TV station
Newspaper reporter
Newspaper copy editor
Newspaper editor
Photographer
Public relations professional
Advertising executive
Advertising (creative or concept)
Graphic design
Online media
Other

Q15 How many adjunct professors are there teaching within the journalism department at
your program?
0
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1-2
3-5
6-10
10+

Q16 What program(s) does your department offer a degree, specialization or
concentration in?  (Please check all that apply.)
Journalism
Print/News Editorial Journalism
Broadcast Journalism
Public Relations
Advertising
Mass Communication
Degree in Journalism with no specialization
Degree in Mass Communication with no specialization
None of the above
Other

Q 17 How many students with an emphasis in the following are currently enrolled in the
program?
Journalism
Print/News Editorial
Public Relations
Advertising
Mass Communication
Degree in Journalism with no specialization
Degree in Mass Communication with no specialization
Other

Q 18 Are there any tests required to enter the program/department? (grammar, writing,
etc.)
Yes
No
If yes, what tests are required?________

Q19 Are there any requirements for the journalism program above the admission
requirements for the university?
Yes
No
If yes, what are the additional requirements? ________

Q20 Are internships required as part of a degree completion at your institution for
undergraduate journalists?
Yes
No
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Q21 Are internships recommended by professors within the department at your
institution for undergraduate journalism?
Yes
No

Q22 Are internships paid?
Paid
Unpaid
Some are paid and some are non-paid

Q23 Are faculty responsible for finding internships and/or job placement?
Responsible for finding internships
Responsible for job placement
Responsible for both
None of the above

Q24 Are there any factors that hamper students from getting internships (geographic
location, limitations to businesses, etc.)?
_________________

Q25 Who supervises internships? (Select all that apply.)
Faculty member
Business/Employer
Peers
University

Q26 How many other journalism faculty will you ask to complete this survey?

Q 27 How many courses are you currently teaching this semester, Spring 2006? (Please
include online courses.)
0
1
2
3
4
5
6
7
8
9
10+

Q28 Please indicate which of the following teaching methods you utilize in the classroom
by filling in the percentage of time you use each one.  (Methods may have 0%, but please
fill in all methods to 100%.)
Internships _____
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Worksite learning _____
Job shadowing _____
Field trip _____
Online instruction _____
Guest speakers from the professional field _____
Case studies _____
Practical application assignments _____
Lab practicum _____
Group assignments or cooperative learning _____
Oral or written reports/presentations _____
Research, either traditional or online _____
Discussion _____
Reading assignments _____
Note taking _____
Other 100 percent

Q29 According to the following definitions, which one would best describe you? (Select
only one.  You will have a chance to explain any differences in Q30.)
A: I am the highest authority in my classroom, and I often instruct class in a lecture
format.
B: I prefer to use contextualization and collaborative work in my classroom instruction.

Q30 If your personal pedagogy or educational philosophy is a hybrid or different from A
and B, please describe it.

Q31 Please check which fields of journalism you believe internships should be required
for as a part of graduation requirements. (Please select all that apply.)
Print media
Online media
Broadcast media
Public Relations
Advertising
Marketing
Photojournalism
Graphic design
Web
None of the above
Other

Q32 Through which school organizations could an internships requirement be fulfilled?
(Please select all that apply.)
University newspaper (either campus or independently operated)
University yearbook
University magazine
University departments (such as public relations, marketing, web site, etc.)
None
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Other

Q33 Does your university have a working relationship to place interns/graduates at any of
the following local media outlets?  Check to indicate “yes.”
Television station
Radio station
Newspaper
PR or Advertising agencies
Local business
Not for profit
No placement
Other

Q34 Do you encourage graduate school as an option for your new graduates?
Yes
No
If yes, what program(s) do you often recommend?

Q35 If you could alter the journalism program at your institution, how would you change
it to produce a better journalism graduate?
______________________

Q 36 What do you think are the characteristics of a quality journalism program?
_______________________

Q37  If you would like to provide your e-mail address to be entered into a drawing for a
$25 gift card to Amazon.com, please provide it here.  This question is optional and does
not have to be answered.  E-mail addresses will be maintained in a separate file from any
answers that you give and will be used for prize drawing only, not for the purposes of this
study.  You will be contacted via e-mail upon winning.
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APPENDIX B

Intensive Interview Question Topics

Institutional Educational Philosophy

In your opinion, what is your institution’s educational philosophy?

Philosophy A: An emphasis on content; it shows regard for the past and

preserving of the past; values are fixed or absolute; subject-matter is taught for its

own importance; standards are set and followed; there is an emphasis on cognitive

learning or acquiring knowledge; the professor is the authority; and instruction is

often done in a lecture format.

Philosophy B: An emphasis on the learning process; it embraces change; values

are relative; subject-matter is a medium for teaching skills; places academics into

current context; emphasis on individual expression and imposition from authority;

the professor is a guide for inquiry and change agent; instruction is often done

contextually and collaboratively.

Why do you believe this?

Personal Educational Philosophy

What is your personal educational philosophy?

Do you uphold this philosophy in the classroom?

How do you or do you not uphold this philosophy?

Does this philosophy differ from the institution you work for?

Does this philosophy differ from your colleagues at other colleges and universities?

Does this philosophy differ from faculty in your department?

Instruction Methods

What is your delivery and instruction method?

Lecture

Notetaking

Reading assignments

Discussion

Research, either traditional or online

Oral or written reports/presentations

Group assignments or cooperative learning

Lab practicums

Practical application assignments

Case studies

Guest speakers from the professional field

Online instruction
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Field trips

Job shadowing

Worksite learning

Internships

Other – Please explain.__________

Graduate Success

In your opinion, how successful are your graduates at getting jobs within 3 months of

graduation?

In your opinion, are your graduates ready to start at an entry-level journalism job upon

graduation?

In your opinion, are your graduates earning top salaries?

Could this be related to the institutional educational philosophy?

Whether yes or no, how does the institution’s educational philosophy affect graduates?

Could this be related to your educational philosophies?

Whether yes or no, how does your educational philosophy affect graduates?

Courses of Study

What courses of study do you teach?

What courses of study do you wish you could teach, and why? (You may list courses of

study not offered at you institution that you are aware of, but please identify that they are

not taught at your institution.)

What courses of study do you not want to teach, and why? (You may list courses of study

not offered at you institution that you are aware of, but please identify that they are not

taught at your institution.)

What courses of study do you wish you could add to your institution’s program, and

why?

What courses of study do you wish you could remove from your institution’s program,

and why?

Degree Plans

Do you believe degree plans should include internships?  If yes, why do you believe this?

If no, why not?

In your opinion, what type of degree (B.A., B.S., B.J., A.A.) is preparing journalists to

enter the workforce immediately with little or no learning curve?

In your opinion, what type of degree plan is preparing journalism students better,

traditional or contemporary?
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APPENDIX C

Qualitative Interview with Dr. Lee Becker

Professor and Director of the James M. Cox Jr. Center for International Mass

Communication Training and Research

University of Georgia, Grady College of Journalism and Mass Communication

March 8, 2006

11 a.m.

I = Interviewer

R = Respondent

I: This call is being recorded to insure accuracy.  You’ve been selected as an expert

in the field of journalism education, and I would like to conduct a telephone

interview with you.  Before asking for your participation, I must inform you of the

details of this research.  There are no physical risks.  You can elect now, or at any

time during the interview to withdraw your participation, not answer a question,

change your response to be confidential, or make it where your name is quoted

with your response. You may choose to participate and remain anonymous or you

may authorize permission for your name to be printed when quoting from the

interview.  All of these are to be conducted via telephone and to be recorded.  It

should take no longer than 30 minutes regarding your classroom teaching

methods, your academic and professional experience, your journalism program’s

requirements for graduates, and your teaching philosophy.  Would you like to

participate?

R: Yes.

I: May we print your name in the research with your statements?

R: At this point, yes.

I: You can retract that at any point if you wish.  Do you wish to have your name

appear in connection with your answers at this point?

R: Yes.

I: I will be sending you the results from my research, and I would be happy to send

you a typed transcript from this phone conversation as well.  Would you like me

to send that to you?

R: Sure.
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I: The first thing I want to ask you is about your personal teaching, classroom

instruction methods.  When you’re in the classroom do you prefer to lecture often

or do you incorporate more of a hands-on approach to teaching?

R: I teach different kinds of classes, and do not use the same techniques for all of the

classes.  It varies quite a lot.

I: Which courses do you teach?

R: Since I’ve been here at Georgia, this is my ninth year, I’ve taught three different

kinds of classes.  I’ve taught writing classes for undergraduates, and I’m teaching

one of those now.  I’ve taught those infrequently, but I have taught them.  I’ve

taught doctoral seminars, and I’ve taught an introductory research methods class

for master’s students.  I’ve taught that one almost every year I’ve been here.

I: Are there certain courses that you teach that lend themselves more to a lecture

format and certain courses that lend themselves more to a hands-on approach or

collaborative learning?

R: The introductory research methods class for the new master’s students lends itself

mostly to lecture.  The students do not have a lot of expertise in that topic and this

is their first time to be exposed to it in most cases, so I do lecture in that class.  I

incorporate into the class a research project which then requires the students to get

what you call “hands on experience.”

I: For instance in your writing class obviously they’re getting hands on experience

in that class doing writing assignments.

R: Right, and I do very little lecture.

I: That course lends itself more to that.  Do you believe a combination of a lecture

format and a practical approach would be better suited to most journalism courses

to better prepare journalists?

R: Again, I think you have to distinguish among the various types of courses.  Within

journalism you have even at the undergraduate level, classes which are skills

oriented and classes which are cognitive or theoretically oriented.  It depends on

the label you want to use.  Certainly, a class which is designed to teach basic

writing skills would involve less lecture and much more practical experiential

learning.  I think regardless of the level you have to talk about the different kinds

of classes.

I: When looking at foundational courses, courses that deal with more, say

journalism history, that are more knowledge based –

R: Theoretical classes.
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I: Theoretical classes.

R: Yeah you can call those foundational.  That’s fine.

I: You believe those tend to lend themselves to a lecture format –

R: That’s correct.

I: What types of courses do you believe would lend themselves more to a practical,

hands on format?

R: A basic writing and reporting class or editing class for example.

I: But you believe, both these foundational or theoretical courses are needed in

combination with some of these hands on courses.  Is that correct?

R: Absolutely.

I: Especially for an undergraduate journalism major?

R: Absolutely.

I: In your experience in researching and talking with other institutions, do you

believe that there are a lot of other universities giving them a combination or do

you believe that universities tend to focus on one or the other?

R: I think most of them provide some balance.  Certainly required in the accrediting

standards in ACEJMC, and I believe those programs which are not accredited

follow a basic principle of a balance between skills and foundational classes as

you’re calling it.

I: Do you feel currently that undergraduate journalism programs are preparing

students to step directly into the workforce or do you feel they are needing extra

preparation after graduation?

R: I think the evidence is that students go out of our programs and by and large are

able to move into the workforce.

I: Do you help with finding internships or job placement with undergraduates?

R: I do not.

I: Do you have anyone in your department that helps with that?

R: We have a full-time person who manages that in the college.
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I: Are you glad to have that full-time person or do you believe that is something that

should be assigned to a faculty member?

R: No.  I think it’s better handled as a staff position.

I: Is that handled, for instance, through a career services department?

R: Right.

I: How successful have your undergraduates been in getting a job within 3 months

of graduation?

R: Here at the University of Georgia?

I: There at the University of Georgia, yes.

R: I don’t know that we have any data about that short of a time period.  Our students

during the time I’ve been here have been around the norm for the field in terms of

the percent that are able to get jobs 6-8 months after graduation or the other

reference we use is by October 31st.  These are both measured in our graduate

survey, and our graduates have been performing at the level of the national norm

in terms of those criteria.

I: When your graduates are beginning jobs do you encourage a lot of them to go on

to graduate school or do you push them more toward professional experience once

they have their bachelor’s degree?

R: Do you mean do I personally do this or does the college do this?

I: One, I would like to know personally what you believe, your opinion, and also

what the college encourages.

R: I don’t believe the college makes any effort to encourage students to pursue

graduate studies.  I think the institutional perspective is that it is an individual

decision.  My own view is that there would be a relatively small number of

students that are interested in moving into the academic field or pursuing graduate

studies immediately after completing their undergraduate degree.  I would not

discourage that, but I also would not encourage it.

I: Do you have a graduate program at the University of Georgia for journalism?

R: Yes.

I: Is there any requirement that students be a certain age to enter the program?
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R: No.

I: Is there any requirement that students have a certain number of years in the

professional field before entering?

R: No.

I: I was just curious.  There are some other universities that have those

requirements.  Do you mind telling me about the faculty that you have on board?

For instance, how many full-time faculty do you have there?

R: I think the number is at 54 or 55.

I: Do you utilize adjunct professors?

R: Yes, the College does.

I: Do most of the professors there have their doctoral degrees?

R: The majority do.

I: Do most of them have at least 2 years in a professional working environment?

R: The majority do.

I: Does your college or university have a personal mission statement or philosophy

for students?  Do they for instance emphasize a knowledge base or standards

more than the learning process or do they have a broad vision of education?

R: I believe we do have a statement that we do use about the educational goals for

the unit.  I do know exactly where it is.  The person who could answer that

question for you would be our Associate Dean.  His name is Dean Krugman.  He

would be able to direct you to that pretty readily.

I: Is that for Grady College?

R: Yes.

I: Could you tell me more about the different instruction methods that you utilize in

the classroom?  I can run down a list here as well.  You did say you use lecture

and note taking.

R: Yes.

I: Reading assignments?
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R: Yes.

I: Discussion?

R: Yes.

I: Research, either traditional or online?

R: Yes.

I: Oral or written reports/presentations?

R: Both of those.

I: Group assignments or cooperative learning?

R: Yes.

I: Do you have any type of practica or internships?

R: Yes.

I: Practical application assignments, such as job shadowing, guest speakers from –

R: Those things are all used.

I: Case studies?

R: Yes.  Some colleagues teach using case studies, I’m sure.

I: Is there any online instruction in your department?  Any online courses?

R: Yes.

I: Thank you so much.  Are there any additional comments you’d like to make.  I

wanted to get your opinion on what was being done in universities.  The big

question I was trying to get at we talked about earlier was whether or not you felt

that undergraduates after completing their bachelor’s degree were prepared to hit

the ground running – to step out in the real world.  Could you comment on that a

bit more?  You said you felt they were competent in that area.

R: We have very good students here.  The undergraduates that get admitted to the

University of Georgia are very able, and then we have select admission into the

college.  The students are motivated.  They are very committed to the occupation,

and I think the evidence is that they do well in this prestigious college within the

university.  Many students come to the university specifically because they want



67

to enter it, so I think we’re quite fortunate in that regard, and it shows the success

of the college.

I: You mentioned select admission.  What requirements are there for admission to

Grady College for this program?

R: These have changed recently, and the best thing I can do is direct you to Dean

Krugman to go over them with you and explain what they are.  There is a fairly

detailed and regimented application procedure and evaluation procedure, so I

think he would be a better one to talk to you about that.

I: As part of the degree program are internships required there?

R: Again, I don’t know for all of our majors if there is a requirement.  That’s just not

something I deal with.  Most of my teaching is at the graduate level.  I would

again refer you to Dean for that.

I: I’ll check with him on the different majors available there.  Can you tell me is the

program moving toward a more convergent journalism program?

R: Not at present.

I: Could that be perhaps because of monetary issues?  I know of another university

that could only have a convergent program because they were given money to do

so by an outside source.

R: I don’t believe that’s the primary obstacle.  I think that the structure of our college

makes it difficult for us to move strongly in that direction.  It is something that the

college needs to invest some time in and study.  We are a college with three

different departments, and they have different majors within the departments, and

I think it results in a focus on the occupations that are served by that department

to looking across occupations or occupations that might be better trained cross-

departmentally.  I think it’s a historical factor as much as anything.

I: Even though they aren’t currently moving toward that, are there any partnerships

with local business and industry or media outlets or PR/advertising?

R: We have a very aggressive placement office.  We’re fortunate that it’s

professionally staffed.  The individual who runs it works very hard to build all of

those kinds of connections.

I: Thank you so much, Dr. Becker.  I’m just going to ask you one more time now

that you have given all of your statements, may I print your name in the research

with your statements?

R: Yeah, I hadn’t said anything that I wouldn’t say publicly.
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I: Great.  Again, thank you for your time.  One of the reasons I decided to pursue

this study was after reading some of your research dealing with journalism

education.

R: That’s kind of you.

I: I will type this up and send you a copy of the transcript.  And when I’m done I

will send you a copy of my results and final thesis.

R: That would be great.

I: Thank you again.
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APPENDIX D

Qualitative Interview with Tony Pederson

Belo Distinguished Chair in Journalism

Southern Methodist University

March 13, 2006

Noon

I: Interviewer

R: Respondent

I: I’d like to inform you this call is being recorded.  You’ve been selected as an

expert in the field of journalism education, and I would like to conduct a

telephone interview with you.  Before asking for your participation, I must inform

you of the details.  There are no physical risks.  You can elect now, or at any time

during the interview to withdraw you participation or not answer a question.  You

should understand that your participation is completely voluntary.  You may

choose to participate and remain anonymous or you may authorize permission

your name to be printed when quoting from the interview.  You can do so at the

beginning of the interview, and I will also ask you again at the end of the

interview once you have given all of your answers, if you would like you answers

to be confidential.  Would you like to participate in a phone interview no longer

than 30 minutes regarding your classroom teaching methods, your academic and

professional experience, your journalism program’s requirements for graduates,

and your teaching philosophy.

R: Yes

I: I’ll ask you now, but you have a chance to change this once your statements have

been made.  May I print your name in the research with your statements?

R: Yes

I: Do you wish to not have your name appear in connection with your answers.

R: No

I: I will be sending you a transcript of this tape within the next week, so you can see

what the questions and answers were.  And I will also be providing you with a

copy of my completed thesis – all of my research together.

I: First, I want to start and talk a little about your program at SMU.  We had talked

previously about it being a convergent program.  Tell me again did that begin in

2002?
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R: Yes, about 2002.  Although, there was a lot of… SMU got a grant from the Belo

Foundation in 2001, and the stated purpose of the grant was to help establish an

applied program in convergent journalism.  There were some changes made early

on, and of course, there was a new studio built.  Really, it’s only been within the

last year we’ve established what we consider a fully converged curriculum.

I: So some changes have been made along the way in the last couple of years to get

it to the program you have today?

R: Yes.

I: I’m sure it’s still a changing program.  Is that correct?

R: Yes.

I: For this program, are there any additional admission requirements for the

convergent journalism program compared to the general admission requirements

at SMU?  Are there any type of department exams whether it be for writing,

grammar, editing?  Any exams like that?

R: Yes.  Before someone can declare journalism as a major we require a test which

we ask them to write an essay, and we do give them a grammar, spelling, and

punctuation exam.

I: If I recall correctly, online it showed your program was about 122 hours.

R: Yes.  That’s the university requirement for a bachelors’ degree.

I: Are internships required as part of the degree plan?  Or are they recommended?

R: They’re highly recommended and almost all of our students who are going to go

out and work in the industry do internships.

I: Does SMU have a partnership with local business and industry or media outlets to

help place students in internships and jobs?

R: We do.  All of our faculty have lengthy experience as working professionals in

either print or broadcast, and of course we’re in a huge media market – in the top

10 media market – and we’ve got very good relations with all of the area media.

We have very high success rates of placing interns.

I: Do all of your professors assist in finding internships and jobs or is there a person

designated on your faculty?  Or do you just have a person in university career

services that handles that?
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R: No.  Virtually all of the faculty do.  Those with print experience, of course, tend

to work with the print students and print media.  Broadcast the same way.  And of

course we have one Internet professor, and he works very closely with those

students who are interested in internships.

I: Do you allow students or even recommend they fulfill an internship through some

of the university departments or outlets in the university?  For example, someone

filling a PR internship with the university’s PR department or someone filling a

print internship with the school’s newspaper.

R: We have just changed the requirement on this.  Those on-campus activities are

called practica, as opposed to an internship, and we differentiate.  If someone is

working for the student newspaper and wants to count that as a credit, we will

accept it, but we will count it as practica.  The limit on internship hours and

practica toward a bachelor’s degree is three hours.

I: Are the practica or internships counted as an elective?

R: Yes, strictly an elective.

I: Some courses lend themselves more to a lecture, note taking, discussion type

format where as others lend themselves more to hands-on experience, group

assignments, or practica.  At SMU, in this program, being a newer, convergent

program, do you have courses that incorporate both of those, or do courses tend to

lend themselves to one or the other?

R: No.  In fact, I think most of the courses lend themselves to both. A little bit of

variation – but I think all of our classes involve a certain amount of lecture, and

then a lot of the classes involve hands-on teaching in terms of technical aspects, in

terms of the equipment we have.  I think most of them are a combination of both.

Yeah, there will be a few.  For example, law and ethics tend to be more lecture

courses.

I: The program started with 50 students in 2002, and now you’re to 150?  Is that

correct?

R: No, when I came here in 2003, we had 106.  Before that in the late ’90s, it was

down below a hundred.  I don’t remember exact numbers, but it was 80 to 90.

And now we have 150.  There are 150 majors in the division.

I: Just to distinguish, those are in the journalism program, and not part of the

advertising?

R: Yes.  Advertising is completely separate, as is public relations.  These are strictly

journalism majors.
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I: These are broadcast, print, and Internet journalism majors.  Correct?

R: Yes.

I: Just to get your opinion on this because you are considered an expert in the field

and have been working with this program, do you feel, in your opinion, that

internships should be a requirement of a degree plan?

R: I do not.

I: You do not, but you do highly recommend them?

R: I highly recommend them.  And I’ll just give you a little bit of a matter of

personal philosophy on something that we’re seeing.  For those students who are

going to go out and work in the field – work in media, work in broadcast, print –

they absolutely should have an internship.  And all of our faculty strongly

encourage that.  We do have some here in the division among our majors that

have absolutely no intention of going out and getting a job in broadcast.  For

example, last year, our number one print student made it very clear that she was

going straight to law school out of undergraduate school.  She went back home

and got into the University of Georgia law school, and that’s fine.  For those

students, I don’t really think there’s any reason to have an internship.  And we’re

having usually several students every semester who simply are going to go

straight to law school.  There’s a difference there.

I: The degree program that’s offered there is a bachelor of arts degree, correct?

R: Yes.

I: Is there even a B.S. degree offered?

R: No.

I: In looking at your program in particular and also comparing it to other programs

you’re are familiar, do you feel that undergraduate programs today are turning out

graduates prepared to hit the ground running?  To enter the workforce and not

need a lot of additional training.

R: I do.  I think the basic undergraduate program turns out students fully capable of

going to work in small and medium-sized markets both print and broadcast, and

doing everything that needs to be done.  Are they ready to go work for one of the

top 15 newspapers?  No.  Are they ready to go to work in top 25 media markets

and broadcast?  Probably not.  Our students are very good graduates in broadcast,

and they tend to go work in markets 175 to 125 in size.  They do very well.
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I: As far as entry-level positions in small to medium markets, you feel they are

qualified to hit the ground running?

R: I do.

I: Do you think if they hadn’t done an internship or practicum that they would be as

prepared as they are for that position?

R: No.  I think for those students an internship is absolutely invaluable.

I: I know we’ve talked about this previously, but just to have it on the record, tell

me again approximately how many professors you have in your department?

R: Ten.

I: And most of those professors have, you said earlier, over 15 years of professional

experience each?

R: Yes.  There’s one exception and that’s the Internet professor.

I: Of those, how many have their Ph.D.’s and how many just have their master’s.

R: The ten include me, and that is ten full-time faculty. Adjuncts are completely

separate.  There are three Ph.D.’s.

I: Do you feel the courses in your program currently… Are there any courses that

you would like to get rid off or one that you would like to add that you feel would

better prepare your students to step out into the workforce?

R: Well, I don’t know.  I will say this, and I have mentioned this now at our last two

faculty meetings.  It is something I feel very strongly about.  If you look at the

media right now that are stable and even growing, the one that is there that is

showing some interesting growth is in magazine.  We’re a small program, and I

feel frankly,… we’ve got a couple of magazine courses on the curriculum, but

honestly, we haven’t taught them specifically in a couple of years.  And I think

we should.  I think magazines are a very interesting medium right now, and I

think there will be some more growth.  I think from our perspective we really

haven’t done a good job of making sure that solid magazine journalism is a part of

the curriculum every semester.  And I frankly think that most programs… the big

ones do a pretty good job on magazine, but I think it’s a bit more difficult for us,

and we will have to address that.

I: That’s interesting.  I hadn’t really thought about that.

R: If you look newspapers are in the tank, broadcast news is really struggling,

Internet is very “iffy,” although it’s growing.  And it’s not across the board.  You
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look at the news weekly’s like Time, Newsweek, U.S. News; they’re declining.

But magazines as a genre are showing growth.

I: Coming from a convergent program would you encourage a student to pick a

specialization like news print, Internet, or broadcast, or would you encourage

them to get a broader degree where they could get their hands in any field?

R: The whole idea of convergence is that we’re going to give them a little taste of

everything.  We’re going to give them a taste of print, Internet, and broadcast,

regardless of what you want to do.  For those students who want to go into print,

sure.  I encourage additional, extended prep courses and an internship, and the

same for broadcast.  If someone is going to go into broadcast, they need some

very specialized skills.  And everyone of our graduates that’s going into broadcast

can shoot film, can edit on Final Cut Pro, can do audio balancing.  Because when

you go to work in a 125 market, that’s exactly what you’re going to be doing.

You’re going to be doing a lot of different things, and if you can’t, you’re going

to be behind.  We encourage everybody to look at what it is they want to do.  If

you do want to go into broadcast, we’re going to give you some of those

specialized skills that will enable you a success.

I: Do you have a studio on campus that was a part of the Belo grant, or is it

something where you work in partnership with local studios to train students?

R: We have a studio right here at the complex.  It’s a terrific TV facility complete

with a control room, wonderful equipment, and we control it.  One of the real

interesting things about a lot of different universities, is there is usually a TV

studio, and a lot of times it’s controlled by cinema or radio/TV.  In our case, the

division of journalism controls it.  We manage it; we run it; we schedule it.

I: When the students produce a newscast is it broadcast there on a closed cable

network within the university?

R: No.  We are on Channel 7 Charter Cable, which is in the Park cities area –

Highland Park, University Park.  It is on the campus of course, but also an

audience of about 10,000 homes right in the area.

I: Which courses do you teach or have you taught at SMU?

R: I teach Ethics.  It is a new class that we designed when we went to the convergent

program.  We call it Ethics of Convergent Media.

I: I’m making an assumption that course lends itself to more traditional methods of

teaching in the classroom – lecture, note taking…

R: It is, although we made it the Ethics of Convergent Media for the very reason we

want to examine a lot of the business applications of convergence and the
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consolidation of media companies and look at the ethical issues related to those

business issues as well as the simple ethics of journalism.

I: Well, thank you so much for your time.  I really appreciate it.  Again, I’m going

to ask, may I print your name alongside the statements you made today?

R: Yes.

I: Thank you again.  I really do appreciate it.
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