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 Academic affairs and student affairs collaborations are increasingly 

important on college campuses. However, much of the research on these partnerships is 

not based on student affairs professionals. The purpose of this research study is to 

analyze the perception of skills and institutional culture on these collaborations on 

college campuses. Through a psychometric survey instrument, participants were asked 

their perception of the skills needed in collaborations and were analyzed based on 

subspecialty of student affairs. Second, participants were asked about institutional culture 

toward collaborating. Findings found no differences between skills needed based on area 

where a student affairs professional works. However, a significant finding emerged when 

assessing cultural aspects on collaborations on campuses. Specifically, how many years a 

person works in higher education had a positive influence on perceptions of culture, 

while years in current position had a negative influence. 
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CHAPTER ONE 

 

Introduction 

 

 

Problem to Address 

 

 Formalized academic and student affairs collaborations have become increasingly 

popular over the last few years, and scholars praise these innovative and effective 

partnerships for their positive contributions to students.  Examples such as faculty-in-

residence, living-learning programs, and first-year seminars all have an increasing 

presence on college campuses(Schroeder, 1999).However, for those who are in the 

student affairs field, questions arise in relation to these programs.  For example, can 

student affairs professionals articulate and understand the roles and expectations of these 

academic and student affairs collaborations?  What are the skills necessary to create 

effective programs that integrate the academic and student life portion of the student 

experience?  Do specific types of institutionalcultures promote or impede academic and 

student affairs collaborations? 

Cultures may be seen as superficial and highly visible, but they are also deeper 

entities because of shared meanings, espoused values, and common assumptions (Schein, 

2004).  The impact of culture can affect how individuals perform in their workplaces, 

including institutions of higher education.  Institutional culture is important because it 

influences policy, procedures, and actions for all those involved in the academic 

enterprise: students, faculty, student affairs professionals, and other administrators.  

Culture helps colleges to survive, grow, and adapt to the constantly changing landscape 

of higher education.   
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Cultureis also affected by external factors such as the general higher education 

environment, fiscal resources, and other factors thatinfluence how an institution can 

operate.  Equally as important are the internal issues that a college or university will face, 

such as finding a common ground when addressing difficult questions, figuring out the 

goals of the institution, and determining who has more power on campus: faculty or 

administration.  The culture of college campuses is unique to each institution based on 

the specific college or university studied.  Therefore, it is important to see if there is a 

correlation between student affairs professionals and variables that might influence how 

they perceive the culture of their institutions in regards to academic and student affairs 

collaborations. 

 Even with the rise of the popularity of these academic and student affairs 

partnerships, there has not been extensive study of these important collaborations.  Nor is 

there a set of competencies defined for student affairs professionals based on these 

collaborations.  No framework exists for considering what makes academic and student 

affairs collaborations successful based on empirical data testing of perceptions of 

knowledge, skills, and attitudes of student affairs professionals.  Further, the influence of 

individual campus cultures has not been examinedwith a view to better understanding the 

role played by campus cultures in these partnerships.  Schroeder (1999) acknowledges 

that some of the struggles in successful partnerships with academic affairs stem from 

cultural differences between academic affairs and student affairs.  However, he does not 

go into detail regarding how institutional culture can promote or deter the success of 

these initiatives.   
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“Culture” on college campuses may be viewed as one monolithic culture that the 

institution embraces as a whole, but more likely than not the institution is influenced by 

several subcultures.  Specifically, subcultures of academic affairs and student affairs can 

be vastly different based on the institution and based on what each group views as 

important in academia.  Furthermore, there may be different subcultures based on 

different areas in whichstudent affairs professionals work, and it is worth studying to see 

if there are differences between these subcultures in student affairs. 

 

In Relation to Previous Research 

 

 The current research onacademic and student affairs collaborations primarily 

discusses topics pertaining to student success and how to create successful collaborative 

programs.  Scholars provide suggestions for how to engage students through academic 

and student affairs collaborations, but there is little evidence on whether student affairs 

professionals actually implement these suggestions in their daily practice or have the 

knowledge or skills to do so.  Much of the current research pertains to the success of 

these programs and their contribution to students.  By utilizing such research, student 

affairs administrators can draw on useful information to apply in practice.   

 First, there is a need for scholars and professionals to be more specific in defining 

academic and student affairs collaborations.  Such a definition is crucial in order to 

advance both the practical applications and theoretical research on this topic.  The current 

research fails to address some important aspects of academic affairs and student affairs 

partnerships.  For example, little of it examines the role of student affairs professionals in 

these collaborations.  There is not enough data on the knowledge, skills, and attitudes of 

student affairs professionals to adequately gauge competencies of academic and student 
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affairs collaborations.  As Whitt (2011) notes, the majority of the research bases its 

findings on descriptions rather than empirical studies.  Do student affairs professionals 

understand the needed competencies or skills for successfulacademic and student affairs 

collaborations, or do they venture into them more or less blindly, with little 

understanding? 

 Bresciani, Gardner, and Hickmott (2010) suggest that student affairs professionals 

should not be assumed to have skills, knowledge, and attitudes that promote collaboration 

with academic affairs.  Actually researching which competencies student affairs 

professionals possess can help in creating a foundation to build upon for future analysis.  

Extensive research can support the creation of competencies necessary for student affairs 

professionals to become knowledgeable practitioners.  The student affairs profession 

should provide more evidence that the work that student affairs professionals do is crucial 

to student learning and development and that these professionals have valuable skills that 

lead to successful programs.  To this end, the authors of Learning Reconsidered (2004) 

challenge student affairs administrators to have a common knowledge base and to “see 

themselves as educators who possess the knowledge and skills necessary to design, 

implement, and carry out learner centered approaches in collaboration with faculty and 

students” (Keeling, 2004, p. 29).   

 Second, current research on academic affairs and student affairs partnerships is 

limited in scope, examining only one institution or one administrative level of student 

affairs professionals, such as senior student affairs officers.  Research is needed to 

address the topic on a broader basis by including student affairs professionals from 
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different types of higher education institutions and from multiple job levels, providing a 

more complete sense of how these collaborations are perceived by the whole profession. 

 Kezar (2001) asked related questions in her extensive survey on academic and 

student affairs collaborations, but asked such questions onlyof senior student affairs 

officers.  Kezar chose those individuals “because they would most likely have the most 

accurate and thorough knowledge about collaborations among academic and student 

affairs on campuses” (Kezar, 2001, p.40).  Although her research opened the dialogue in 

surveying student affairs professionals and provided a needed start in fully understanding 

academic and student affairs collaborations, it is insufficient.  Examining senior student 

affairs officers only is too limited in scope because it fails to address the views of 

academic affairs and student affairs collaborations from all levels of student affairs.  It 

neglects to address those members in the student affairs profession who might use 

collaboration daily in programming and execution.  Studyingall levelsof student affairs 

professionals on the competencies and goals of academic and student affairs 

professionals would help in understanding for how student affairs professionals as a 

whole see these partnerships.  Kezar‟s study also does not uncover aspects of 

organizational life unknown to senior student affairs officers, who may have an 

administrative role too far removed from the daily struggles of working with academic 

affairs.  Therefore, this study seeks to expand upon Kezar‟s research by broadening the 

scope of participants to all levels of student affairs professionals, asking questions 

pertaining to the necessary skills for collaborating and examining the influence of 

institutional culture. 
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Hypothesis/Thesis Statement 

 

 This research study represents an attempt to empirically understand individual and 

institutional roles in academic affairs and student affairs collaborations.  The first 

research question assesses student affairs professionals on their perceived skills needed in 

student affairs and academic affairs partnerships.  Those competencies were studied 

specifically based on the area of student affairs in which an individual works (such as 

orientation programs, student organizations, etc.) to discover the perceived competency 

levels.  This question is based on the assumption that some student affairs professionals 

in specific areas may implement academic and student affairs partnerships more often 

than other areas that do not use or need faculty support.  Such professionals, therefore, 

may have higher competency levels in collaboration than other student affairs 

professionals.  This study will determine to what extent various areas of student affairs 

differ on these important skills. 

 The second question attempts to define the relationship between various 

demographic factors of individuals based on their work at their institution – such as total 

years worked in higher education, level of position, years worked in current position,and 

area of student affairs an individual works – and the collaborative culture of an 

institution.  Examining the relationship between cultural competencies and various 

demographics of an institution can help one understand whether those factors actually do 

influence the culture of academic and student affairs collaborations.  In addition, cultural 

aspects can be tested to see if they truly are needed for perceived success that individuals 

in student affairs think they may need in these partnerships between academic affairs and 

student affairs. 
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 The two questions addressed in this research study examine differences in 

perceptions based upon the specialized area within student affairs and factors that predict 

perceived success based on the culture of the institution.  The first question addressed in 

this study is: Are there significant differences in skills regarding academic and student 

affairs collaborations amongprofessionals who work in different specialized areas of 

student affairs?  The second question of this study is: What are the best predictors of a 

positive collaborative culture in higher education institutions? 

 

Research Design 

 

 This research was carried out as a portion of the National Survey of Student 

Affairs Professionals conducted from November 2011 to January 2012.  The survey 

consisted of twelve statements that were based on an analysis of current research on 

academic and student affairs collaborations.  Out of the survey, only six of the statements 

specifically used for this study asked student affairs professionals about theirperception 

of skills and institutional culture in relation toacademic and student affairs collaborations.  

The statistical analyses used in this study were analysis of variance (ANOVA) and 

multiple regression. 

 

Importance of the Study 

 

 Student affairs professionals should possess cognitive, intrapersonal, 

interpersonal, and practical competence in their field (Keeling, 2004).  Knowledge, skills, 

and attitudes influence the ability of student affairs professionals to be effective 

practitioners.  This study will help address crucial organizational issues on college 
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campuses today and will delve into the overall effectiveness of currently practicing 

student affairs professionals. 

 

Theoretical Implications of the Study 

 

 The importance of this study arises from the fact that it testsmany assumptions 

about how student affairs professionals perceive academic and student affairs 

collaborations.  Past research based on academic affairs and student affairs used survey 

methodology on particular groups of student affairs professionals.  However, this survey 

tests a broader field, from entry-level positions to senior student affairs officers.  In 

addition, surveying different areas and levels of student affairs professionals and years of 

experience at an institution will be studied to see if there are differences due to those 

institutional factors. 

 First, this research can help determine whether differences exist between student 

affairs areas based on the competency of skills on academic and student affairs 

collaborations.  With this information, specific areas of student affairs that are 

particularly successful in academic and student affairs collaborations can be studied in 

greater detail.  Further, those specific areas of student affairs that have lower competency 

skills can be studied to better understand in which areas they need more training and 

education. 

 Second, the culture of an institution is important, and through these analyses from 

research, one can deduce which factors based on an individual‟s experience at an 

institution such as years in higher education, years in current position, level of current 

position, and area of student affairs in which they work best contribute to collaborations 

between academic and student affairs.  Further, perceived success and support of 
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academic and student affairs collaborations on college campuses can be studied to see the 

impact due to those factors of success and support.  With the information found, more 

research can be conducted to find unique aspects of campus culture that affect student 

affairs and academic affairs partnerships. 

 

Practical Implications of the Study 

 

 This study focuses on how to better understand the implementation of academic 

and student affairs collaborations on campus, opening up additional dialogue 

amongstudent affairs professionals on how to better adapt and work with faculty on 

campus.  The findingscan bring understanding to how the student affairs profession 

stands on this topic, and how the profession can create a framework to demonstrate the 

importance of student affairs in these collaborations. 

 As Kezar (2001) suggests from her research on senior student affairs officers, 

some areas of student affairs might be more likelythan others to collaborate with 

academic affairs in their programming and initiatives.  Would these possible areas of 

student affairs be in residence life, orientation programs, living learning programs, etc.?  

Distinctions need to be made in order to find those areas that best collaborate and find out 

what makes the collaborations successful.  With the findings from this study, we can 

better understand how to promote success and reduce failure in academic affairs and 

student affairs partnerships. 

 The culture of an institution can also have an impact on how academic and 

student affairs collaborations are supported and their potential for success.  If an 

institution has strong support from its administrators, examples of successful 
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collaborations in place, and a division of student affairs that actively desires to 

collaborate with academic affairs, the chance of successful partnering increases greatly.   
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CHAPTER TWO 

 

Literature Review 

 

 

Introduction 

 

 An existing gap in the research reveals the need for assessing the skillsofstudent 

affairs professionals in regards to academic affairs and student affairs collaboration.  In 

addition, the establishment of the culture of student affairs on this topic is essential to see 

where the field of student affairs views itself in these collaborations. 

 There are four foundational arguments for the need of assessing the skills and 

culture of student affairs professionals on academic and student affairs collaborations.  

The first concerns the history of the field of student affairs on academic and student 

affairs collaborations and the trends and views associated with partnerships.  Second, 

current studies related to student affairs professionals in these collaborations look for 

themes that seek commonalities in skills and institutional culture.  Third, there are both 

benefits and disadvantages of academic affairs and student affairs collaborations, and 

there is a need to see where barriers to the success of these partnerships exist.  Finally, 

research about the current culture of student affairs is addressed to evaluate underlying 

assumptions and beliefs that student affairs professionals hold about academic and 

student affairs collaborations. 

 

History of Academic and Student Affairs Collaborations 

 

 Formalized academic and student affairs collaborations area relatively new 

concept in student affairs.  Initially, there seemed to be little to no interest in partnerships 
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between academic affairs and student affairs.  Student affairs rose from the need to 

unburden those in academia from the out-of-class responsibilities toward students, and 

this was in the midst of student affairs growing as a field.  Hamrick (2002) found little 

mention of collaboration in the student learning process in both 1937 and 1949‟s Student 

Personnel Points of View, among the early publications of the student affairs field.  Even 

in the most recent publication of the Student Personnel Points of View in1987, A 

Perspective on Student Affairs, she found that, “student affairs enhances and supports the 

academic mission only” (Points of View, 1989, p.12 as cited by Hamrick, 2002).The 

emphasis of the role of student affairs was coordination, not collaboration.  

 It was not until the latter years of the 20
th

 century that the interest in collaboration 

with academic affairs increased.  Professional organizations in higher education and 

student affairs saw the need for collaboration with academic affairs concerning student 

learning.  In The Student Learning Imperative (1994), Powerful Partnerships (1998), and 

Learning Reconsidered (2004), researchersargued for the importance of creating a 

college environment that embraced the whole student, inside and outside of the 

classroom. 

 In the Student Learning Imperative (1994), the American College Personnel 

Association mentions, “Student affairs professionals attempt to make „seamless‟ what are 

often perceived by students to be disjointed, unconnected experiences by bridging 

organizational boundaries and forging collaborative partnerships with faculty and others 

to enhance student learning" (ACPA, 1994).  This seamless learning environment is 

crucial to the purpose of student affairs and academic affairs collaborations, serving as 

the primary reason for the creation of these partnerships. 
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 Powerful Partnerships (1998), a joint publication by the American Association 

for Higher Education, American College Personnel Association, and National 

Association of Student Personnel Administrators (1998), encourages student affairs 

professionals and other staff to “take the initiative to connect to each other and to 

academic units; develop programs that purposefully incorporate and identify learning 

contributions; and help students to view their education holistically and to participate 

fully in the life of the institution and the community” (AAHE, ACPA, & NASPA, 1998). 

Again as this statement suggests a need for connecting both academic and outside of the 

classroom learning is important, and student affairs professionals should be proactive in 

contributing to this partnership. 

 In Learning Reconsidered (2004), there has been a call for both academic affairs 

and student affairs to transform education.  Specifically, those in student affairs need to 

help connect academic learning to student life.  In addition, student affairs professionals 

should provide support for faculty to help transform teaching, and be consultants, 

advisors, and resources for improving academic learning.  Further, “powerful 

partnerships”are needed for learning and development to create outcomes that are more 

complex (Keeling, 2004).  In addition to the need for collaboration that is stressed in 

these three publications, a limited number of research studies have been conducted on the 

topic of academic and student affairs collaborations. 

 

Current Research on Academic Affairs and Student Affairs Collaborations 

 

 There is a currentpush for academic affairs and student affairs collaboration on 

university and college campuses.  This emphasis is partly because of budgetary 

constraints and limited resources that affect programming and initiatives across the 
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campus, forcing institutions to be creative in trying to reach their goals with restrictions 

in place.  However, as discussed above, there is also an emphasis on student learning and 

seamless learning environments between the curricular and co-curricular settings to 

benefit students overall. 

 To start, the word collaboration should be defined to give a better sense of how to 

understand it within a higher education context.  The Merriam-Webster Collegiate 

Dictionary defines collaboration as “to work jointly with others or together especially in 

an intellectual endeavor”and “to cooperate with an agency or instrumentality with which 

one is not immediately connected” (Merriam-Webster collegiate dictionary, 2008).  The 

idea of complex bodies in higher education is not new, as academic affairs and student 

affairs, each with different goals,may be seen as two different entities seemingly separate 

from each other.  However, connecting with such groups is important in intellectual 

endeavors as the definition of collaboration suggests.  The question is how the word 

„collaboration‟ should be defined in academic affairs and student affairs collaborations.  

Current research will help define what collaboration means in this particular setting. 

Literature Pertaining to AASAC 

 

 As discussed prior, much of the research on academic and student affairs 

collaborations isbased on descriptions, rather than studies (Whitt, 2011).  However, there 

are some empirical research studies on academic and student affairs collaborations.  

Below are research findings pertaining to attributes of successful partnerships, how 

effective partnerships can be made, and what makes successful partnerships effective.  

For instance, Kezar in 2001 did a study of the merits of academic and student affairs 

collaborations based on a survey of senior student affairs officers.  She found that 
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cooperation, student affairs staff attitudes, common goals, and personalities attributed to 

success in academic and student affairs collaborations.  She also noted the importance of 

senior administrative support in academic and student affairs collaborations (Kezar, 

2001). 

 Kezar further researched how effective partnerships can be made.  She inquired 

about the strategies (cultural or structural) that helped in collaborations, and whether the 

strategies vary by factors such as institutional type, enrollments, size, funding, and 

institutional culture.  The models studied were based upon Kuh‟s model for developing a 

seamless learning environment, planned change, and restructuring/re-engineering model.  

She found Kuh‟s strategies to be critically important for developing change.  Factors such 

as cross-institutional dialogue, generating enthusiasm, and creating a common vision are 

important in creating successful partnerships with academic affairs.  Furthermore, 

planned change strategies were important for leadership, such as setting expectations and 

holding people accountable, as well as developing staff (Kezar, 2003). 

 Another study on the issue of academic and student affairs collaborations was The 

Boyer Partnership Assessment Project (2008) that assessed what makes successful 

partnerships effective.  This project was a qualitative study on eighteen institutions 

deemed to have successful partnership programs between academic affairs and student 

affairs.  From the study, seven principles of good practice for academic and student 

affairs partnership programs were created.  Some of the “good” practices found are 

pertinent to student affairs professionals, such as “builds on and nurtures relationships; 

recognizes, understands, and attends to institutional culture; values and implements 
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assessment; uses resources creatively and effectively; and demands and cultivates 

multiple manifestations of leadership” (Whitt, et al., 2008). 

One unique study conducted by Arcelus (2008) examined the importance of 

perceptions between academic affairs and student affairs professionals on collaborating.  

Arcelus did a study that analyzed the cultures of academic and student affairs 

collaboration ata selective residential liberal arts institution.  This study utilized a 

qualitative ethnographicmethodology through interviews, participant observation, and 

artifact analysis.  The researcher looked at cultures between both groups and gathered 

their perceptions in collaborating between divisions.  Arcelus finds it “critical to consider 

the influence of institutional, divisional, and professional cultures on defining the role of 

the educator” (Arcelus, 2008, p.iv).The findings included underlying perceptions, biases, 

and stereotypes influencing the overall culture of the institution.  Arcelus ultimately 

found that meaningful, interconnected relationships help foster collaborative 

environments and programs to create a seamless learning environment. 

 Although these studies are based on empirical evidence, one mustaskwhat other 

literature should be considered on academic affairs and student affairs collaborations.  

Such scholarship provides a better picture of what is known about these partnerships on a 

broader scale.  Information such as benefits of these partnerships, consideration of 

barriers, and disadvantages provide a more complete picture. 
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Benefits, Disadvantages, and Barriers Found in Academic and 

 Student Affairs Collaborations 

 

 

Benefits 

 

Much of the literature on the topic of academic and student affairs collaborations 

extols the merits of these partnerships.  However, few studies offer empirical evidenceto 

define the benefits to student affairs professionals from these collaborations are based on 

empirical evidence. 

For instance, Baxter Magolda (2003) highlights the importance of student affairs 

professionals in these collaborations, but does not gather data from those professionals 

currently in the field.  She notes: 

Partnerships with educators in learning, advising, and co-curricular settings that 

prompt creation of the internal compass are central to making the most of existing 

challenges during college life.  Student affairs educators possess the knowledge, 

skills, and access to students to lead higher education in forging these partnerships 

(Baxter Magolda, 2003). 

 

Although Baxter Magolda acknowledges that student affairs professionals do indeed have 

the ability to be important members of collaborations, she does not elaborate any further 

on this point. 

 However, expanding onher2001 study, Kezar asked open-ended questions to 

senior student affairs officers to understand the benefits of academic and student affairs 

collaborations.  Kezar was able to provide specific responses from student affairs 

professionals on what they thought were the benefits of collaborations.  Some benefits 

included “an improved learning environment, retention, enhanced institutional 

communication, culture of trust, better campus relationships, and increased attention to 

the work of student affairs” (Kezar, 2001).These findings reflect what past literature 
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found about the benefits of academic and student affairs collaborations done by others 

(Kuh, 1996; Love &Love, 1995). 

 

Disadvantages 

 

 Even with evidence for the benefits of academic and student affairs collaborations 

for students and learning, there are perspectives that see disadvantages for student affairs 

professionals in these collaborations.  It is important to take these into consideration. 

 In one example, Peter Magolda cautions about going into these student affairs 

collaborations blindly.  “Faculty, students, and administrators jump on the bandwagon 

and begin their journey, because it is fashionable and sounds right, often without 

purposefully and carefully considering whether a particular partnership has merit” 

(Magolda, 2005, p. 17).  Further, Whitt notes that those in academia view these 

collaborations as the appropriate response to help fuel college student success without 

considering other options.  “One could argue that they have become an all purpose 

response to a wide variety of campus issues and student concerns, an end rather than a 

means” (Whitt, 2011, p. 484).  Both Magolda and Whitt suggest that, due to the 

popularity of these collaborations, other options are neither considered nor explored. 

 

Barriers 

 In addition to disadvantages, some barriers exist between academic and student 

affairs that cause tension in these partnerships. Collaborations between two distinct 

groups in colleges and universities will not be easy (Birnbaum, 1988).  A consideration 

taken is that partnerships are “not virtuous when student and academic affairs do not view 

themselves as equally vital to student learning” (Manning et al. 2006, p. 131).Conolvo 



19 

and Dannells (2009) suggest that the greatest barrier to successful collaborations with 

faculty is attitudes from student affairs professionals.  It is time to examine these attitudes 

empirically. 

 Kellogg (1999) identified what separates academic and student affairs cultures.  

Such barriers include unclear job duties, disparate perceptions, different terminology 

between the groups, and competition for funding (Knefelkamp, 1991; Kuh, Douglas, 

Lund, Ramin, Gyurmek, 1994; Love & Love, 1995 as cited by Kellogg, 1999).  Kezar 

(2001) found that the following variables create obstacles in creating collaborations 

between faculty and student affairs: lack of faculty and staff time, faculty disciplinary 

ties, faculty resistance, and lack of established goals (Kezar, 2001).  However, she did 

discover that more obstacles did not necessarily hinder successful collaboration.  Barriers 

that Cook, Eaker, Ghering, and Sells (2007) have found are: historically distinct roles, a 

habit of isolation, different “languages” and cultures, poor communication, lack of 

mutual understanding, lack of clear and compelling mission, culture of disjointed 

incrementalism, lack of an impetus for change, and inability to model best practices 

(Cook etal., 2007).  There are many identified barriers to collaboration, but these have not 

been tested to see which truly hinder success. 

 Next, scholars and administrators should consider whether collaborations between 

academic affairs and student affairs are truly necessary for success in college students.  

Woodard (2002) suggests, “Collaborating with faculty and academic affairs is important 

and laudable.  However, if that is not done, it is no excuse for not meeting or attempting 

to meet the learning and intellectual needs of all students” (Woodard, 2002, p.20).  Even 

though academic and student affairs collaborations are useful, consideration of the 
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student is the most important need to address, rather than creating collaborations for the 

sake of doing so. 

Generally speaking, collaborations are a powerful way to improve the student 

experience.  As Blimling and Whitt (1999) note: 

Collaboration does not come easily or naturally owing to the personalities, 

history, expertise, and territories that define colleges and universities.  What is 

more remarkable is that collaboration does occur.  What makes it possible is a 

common desire to do good for students.  Few serve in a university who do not 

care about students.  (Bliming& Whitt, 1999, p.18) 

 

Collaborations should be viewed as opportunities to benefit students.  However, studying 

student affairs professionals as individuals is not enough.  Scholars must also account for 

the culture of student affairs as a whole and how this culture relates to these partnerships. 

 

Current Culture Regarding Academic and Student Affairs Collaborations 

 

 The importance of assessing the effect of the culture of student affairs on 

academic and student affairs collaboration is crucial to understanding where we stand as 

a whole profession on this topic.  Emphasis should be placed on the importance of 

understanding and appreciating the culture of both faculty and student affairs before 

collaboration (Philpott& Strange, 2003; Kezar, 2009; Consolvo & Dannells, 2009).  

Kezar, in her study on successful collaborations on college campuses, found some 

challenges to collaboration such as questioning the necessity of collaboration, bad 

experiences with partnerships, institutions with weak mission statements, and 

administrators who were not supportive of academic and student affairs collaborations 

(Kezar, 2009).The authors of Involving Colleges, Kuh and his colleagues write, "To too 

many faculty members, student affairs is a black box, a set of functions about which little 

is understood and even less is noticed" (Kuh, Schuh, & Whitt, et al., 1991, p. 171).  This 
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reflects the notion that student affairs professionals feel comfortable in their role as 

educators, but do not seem to make the effort to extend their understanding about the 

field beyond their fellow colleagues. 

 Understanding basic organizational culture is important in collaborations.  Schein 

(2004) discusses three levels of culture: artifacts, espoused values, and underlying 

assumptions.  These levels bring individuals together from different parts of an 

organization to find a common goal and purpose in reaching students.  The artifacts may 

show that collaborations are working, but do not answer the questions of how and why 

they work. 

 Kezar remarks, “in order to foster collaboration at postsecondary institutions, 

organizational culture, particularly values, must be considered” (Kezar, 2009, p.89).She 

further addresses certain values that encourage collaboration such as being student 

centered, innovative, and egalitarian.  Other values such as efficiency and capacity 

building are also helpful in creating collaborations between faculty and student affairs 

(Kezar, 2009).  Reminding people frequently of the cultural values in the college or 

university setting can help in conflicts, create the needed common ground to dialogue, 

and work out issues. 

 Kezar empirically discovered the importance of culture from a study she 

conducted in 2001.  Sixty-five percent of senior student affairs officers stated human or 

cultural characteristics as one of the components for success in academic and student 

affairs collaborations, but structural variables were only rated most important in 

approximately 25 percent of the responses (Kezar, 2001).  As culture is pervasive and 

affects all of those within the institution, there is a need to assess this culture of student 
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affairs.  “Educators, both faculty and student affairs professionals, must examine their 

assumptions and values, as well as how they are put into practice” (Love & Love, 1995).  

The importance of addressing the culture of student affairs in academic and student 

affairs collaborations is a key step in helping others in academic institutions understand 

those individuals who work in student affairs. 

 

Critique and Analysis of Literature 

 

 There are three gaps in the research about the role of student affairs professionals 

in academic and student affairs collaborations.  First, an initial foundation of research 

about academic and student affairs collaborations is present, but it does not give a full 

picture of the role of student affairs professionals in these collaborations.  There is a need 

for comprehensive research on student affairs professionals and their role in academic 

and student affairs collaborations.  The second gap concerns barriers and difficulties in 

collaborating, forthere is no analysis to see which barriers truly affect student affairs 

professionals.  Clarifying true benefits, disadvantages, and barriers for student affairs 

professionals will help form a dialogue to address problems and create effective 

solutions.  Finally, the profession needs to state commonalities regardingthe importance 

of these partnerships in the student affairs field.  Creating and measuring competencies 

can help current professionals assess the state of how student affairs views itself, as well 

as the knowledge, skills, and attitudes seen as important in academic and student affairs 

collaborations. 

 Overall, the specific role of student affairs in academic and student affairs 

collaboration needs clarification through research.  Consolvo & Dannells (2009) express 

the need to “assess the environment and identify institutional issues that cross the 
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boundaries between academic affairs and student affairs” (p.99).  Much of the current 

research is important and has much to contribute, but it is also disjointed; a way to bring 

it all together would be helpful.  Articulating what functions and benefits student affairs 

have for these partnerships can lead tobetter ways to communicate thegoals ofthese 

collaborations.  

 

Specific Research on Student Affairs Professionals on Collaborating is a Necessity   

 

 The majority of the research on academic and student affairs collaborations is on 

students, not on those who lead these programs.  The data on skills of student affairs 

professionals‟ skills and perception of institutional culture on the topic of academic and 

student affairs collaborations is scarce and warrants more investigation.  The current 

research on academic and student affairs collaborations usually focuses on the programs 

themselves or the impact on students, but not on academic and student affairs 

collaborations from the viewpoint of student affairs professionals.  However, some 

research addresses the influence that student affairs professionals have hadin academic 

and student affairs collaborations in the past few years.  One study that has addressed 

academic and student affairs collaborations is The Boyer Partnership Assessment Project 

(2008) led by Whitt and her colleagues.  The project researched 18 colleges and 

universities in the United States that exhibited effective academic and student affairs 

collaborations.  This project found characteristics of ways to create and sustain 

partnership programs.  Through this study, seven principles of good practice of student 

and academic affairs collaborations emerged.  This is beneficial in threeways.  First, it 

goes beyond the benefits of academic and student affairs collaborations for students and 

realizes the impact of a program itself, as well as ways to create and improve 
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programming.  Second, the study reveals that these collaborations do not just depend 

upon one entity, but a host of factors, such as professionals in the academic and student 

affairs fields who are directly involved in creating and implementing these programs.  

Finally, it uses real life examples of effective programs that illustrate these good 

practices.   

 Some principles mentioned in the project further relate the importance of student 

affairs and academic affairs partnerships.  Specifically, one principle states, “Good 

practice for partnership programs builds on and nurtures relationships” (Whitt, 2008).  

This principle states that these relationships grew from mutual interest and shared 

experiences.  Therefore, collaboration is more than coordinating with other groups on 

campus, but also buildingupon bonds that existed beforehand.  Another principle states, 

“Good practice for partnership programs recognizes, understands, and attends to 

institutional culture” (Whitt, 2008).  This principle recognizes those within the 

programand the overall culture of the institution itself.   

 Additionally, further understanding the people who are involved in academic and 

student affairs collaborations is important.  Adrianna Kezar‟s 2001 study of senior 

student affairs officers asked questions to student affairs professionals.  In this study, 

Kezar identified factors of successful partnerships and strategies in creating effective 

collaborations.  She further inquired about the benefits of academic and student affairs 

collaborations based on open-ended questions to the senior student affairs officers.  This 

is an important start in seeking information based on those in the field of student affairs.  

 Kezar (2003) also noted the impact of culture in academic and student affairs 

collaborations in change and organizational viewpoints.  Kezar‟s research was important 
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for two reasons.  She first emphasizes the necessity of asking those currently in the field 

about the impact of academic and student affairs collaborations.  Further continuing this 

line of inquiry to all student affairs professionals at any position level is important in 

understanding the role of student affairs in these collaborations.  Second, Kezar found 

that the culture of an institution is important in the effectiveness of student affairs 

collaborations.  Going beyond the thinking that academic and student affairs 

collaborations are alike is a step in realizing that culture influences the success of these 

partnerships. 

 The studies mentioned above are a good start to understanding student affairs 

professionals‟ role in academic and student affairs collaborations.  A few researchers 

have laid a foundation in this area, but it still remains scarce and needs more clarification.  

The next factor to consider is what components are involved in collaborating with 

academic affairs.  Clarifying this concept is important in further understanding the good 

and the bad characteristics of these partnerships. 

 

The Need for Clarification on the Aspects of Collaboration for  

Student Affairs Professionals 

 

 It is clear that there are benefits to students from collaborations such as first-year 

programs and living-learning programs, but research is inconclusive on any benefits to 

student affairs professionals in these collaborations.  It is commendable that professional 

organizations have created publications such as the Student Learning Imperative (1994), 

Powerful Partnerships (1998), and Learning Reconsidered (2004) to extol the virtues of 

academic and student affairs collaborations on the importance of student learning.  

However, the benefits overshadow the barriers to and difficulties of these partnerships.  
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Researchers who do write about the perceptions and views of benefits, barriers, and 

difficulties neglect to address the viewpoints of student affairs professionals.  There are 

many assumptions to consider, but student affairs professionals should ask which factors 

are important in the success or hindrance of successful partnerships based on those 

currently in the field.  What are the ways to overcome these barriers? 

 Many challenges arise in creating partnerships.  Specifically, a main question 

arises about the true roles of student affairs in collaboration.  Is it an equal job for both 

academic affairs and student affairs, or is student affairs a supporting role for academic 

affairs in these partnerships?  Some in the field of student affairs such as Manning (2006) 

state that partnerships are not virtuous if there are not equal roles for both academic and 

student affairs professionals.  Seeking to answer this question is crucial in setting clear 

roles and expectations for student affairs professionals. 

 One must take into consideration that both the academic and student affairs sides 

are important to collaboration.  Price (1999) states partnerships are valuable due to 

different strengths and weaknesses that each side gives in these collaborations.  Due to 

the expertise of student affairs on student growth and development, and the faculty 

knowledgeable of student learning, student affairs and academic affairs can work together 

to create a stronger bond for students‟ benefit (Price, 1999).  Further, Ellertson and 

Thoennes (2007) find that student affairs complements the strengths and weaknesses of 

academic affairs in these collaborative ventures.  Identifying and stating these strengths 

and weaknesses can further help the goal in understanding both sides of academic affairs 

and student affairs.   
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 One final question to address is if student affairs partnerships with academic 

affairs are truly needed.  Schroeder, DiTiberio, and Kalsbeek (1989) suggest that these 

“partnerships are an absolute necessity rather than just desirable in the times of 

challenges to better prepare students for the outside world” (Schroder, DiTiberio & 

Kalsbeek, 1989).  However, Magolda (2005) and Whitt (2011) suggest otherwise.  They 

both suggest that professionals should be purposeful and careful when going into these 

collaborations, rather than forming collaboration because it is the popular means of trying 

to attempt a solution to a problem.  Further, while Woodard (2002) sees some importance 

in collaborating, she also acknowledges that student affairs professionals can meet 

student needs with other alternatives.  These views disagree on the extent to which 

collaborations are a benefit to student affairs professionals.  Clarifying the many aspects 

of benefits, disadvantages, and barriers will help clear this confusion.  One way to 

address this problem is to define related competencies in student affairs professionals and 

empirically measure them with those in the field. 

 

A Set of Competencies on Knowledge, Skills, and Attitudes Needed for Collaboration 

Should Be Created 

 

 Current research provides suggestions to creating, maintaining, and improving 

partnerships, but the question arises as to whether or not student affairs professionals 

actually use them in daily practice.  Articulating the needs and goals of student affairs 

members is crucial to further advance and increase credibility of the role of student 

affairs in these academic and student affairs collaborations.  As Learning Reconsidered 

(2004) and Baxter-Magolda (2003) suggest, student affairs professionals do have the 
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skills and knowledge tocreateeffective collaborations.  However, more research can 

clarify the skills and knowledge needed according to practitioners of student affairs. 

 Collaborations of academic and student affairs are popular throughout higher 

education.  The following terms occur repeatedly in describing academic and student 

affairs partnerships: seamless learning environment, integration, collaboration, 

partnership, working relationship, teamwork, shared responsibility, communication, and 

shared understanding.  However, can professionals in student affairs articulate the true 

definition of collaboration?  Are the words described above merely terms that student 

affairs professionals strive to accomplish in these partnerships rather than actually 

accomplishing them. 

 The overarching goal of this study is the need to measure and assess skills and 

competencies for student affairs professionals and understand the culture that 

encompasses these partnerships for the field of student affairs.  Through creating a survey 

instrument that measures the perceived skills and the role of culture in academic and 

student affairs collaborations, one can start answering some of the questions mentioned in 

this analysis.  What follows is an explanation of why this is crucial not only for student 

affairs professionals working in these academic and for student affairs collaborations, but 

also for all those who work in the student affairs profession. 

 

The Need to Understand How Various Variables Affect Collaboration 

 Kezar (2009) suggests that a silo model between academic affairs and student 

affairs exists, even though all institutions are not the same.  Certain institutions such as 

research universities may be more individualistically oriented than collaboratively 

oriented, which causes an increased barrier to partnerships (Kezar, 2009).  The study 
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done by Arcelus (2008) may only give perspective on liberal arts colleges‟ experiences 

on academic and student affairs collaborations, which may be more collaborative than 

individualistic. 

 Kezar, throughout a whole chapter of her book, Organizing Higher Education for 

Collaboration, emphasizes the importance of learning about all the aspects of 

collaborations.  She further explores the different areas of learning for these partnerships: 

learning about the process of collaboration, learning about people and relationships in 

collaborations, skills to collaborate, mastering interpersonal dynamics and conflict, 

rethinking organizational processes, and understanding the idea of collaboration within 

the organization (Kezar, 2009).  However, she also offers challenges to learning, such as 

lack of expertise in collaboration, difficulty in identifying best learning approaches, and 

learning relevant to campus needs. 

 There is a need to be intentional and specific in explaining the role of student 

affairs in higher education.  Merely using anecdotes and assumptions not based on 

research can lead to lack of clear definition and focus in the goals and outcomes student 

affairs has on academic affairs and student affairs collaborations.  By acknowledging the 

importance of assessment of student affairs professionals in academic affairs and student 

affairs collaboration, scholars and practitioners strengthen the case for these 

collaborations, rather than implementing them merely due to the popularity of these 

partnerships. 

 

The Need for Empirical Evidence 

 

Proponents for these partnerships might argue that there will always be some sort 

of barriers and misunderstandings between these two constituencies in higher education 
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due to the nature of their respective fields.  Therefore, some might be skeptical of the 

necessity of research done on academic affairs and student affairs collaborations.  More 

research, however, can help professionals understand how to gain the knowledge, skills, 

and attitudes necessary to make these partnerships successful.  Examining the success of 

students in these programs should not be the only measure worth examining.  For these 

partnership programs to be an important and lasting part of higher education, the field 

must articulate the roles of those who create and implement these programs.  In the 

article, Supporting Student Learning Wherever It Happens (2009), the authors show that 

the merits and disadvantages of these programs from the point of student affairs 

professionals can help emphasize the notion that learning is everywhere, not just in the 

classroom (Shushok, Henry, Blalock, &Sriram, 2009).Learning also occurs in places that 

student affairs professionals traditionally work such as residence halls and student 

activities. 

 A second argument might be that student affairs professionals should strive to 

understand the other culture on campus, the academic culture, rather than spending more 

time on their own.  However, Magolda (2005) states,  

One of the most disappointing aspects of partnerships between these two 

subcultures is members‟ lack of awareness of the norms and values that guide 

their own everyday practices…  Before partnerships can be successfully forged, 

the parties must first understand themselves and their own culture (Magolda, 

2005, p. 20). 

 

Having the ability to step back and understand what the student affairs profession is truly 

about is an important step in being able to articulate what our role is in higher education.  

With the ability to say where our focus and direction is regarding academic and student 

affairs collaboration, one finds commonalities that can help bridge the gap of these two 
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entities.  This is contrary to the notion that student affairs can and should adapt to the 

academic culture‟s ways.  By focusing on the student affairs‟ role as educators and 

important contributors to the learning environment, the profession can better articulate 

the vast role of student affairs professionals in higher education. 

 Overall, a critical review of the literature exposes the need to ask the two 

questions proposed in this study.  First, are there significant differences in the 

competencies of knowledge, skills, and attitudes on academic and student affairs 

collaborations amongprofessionals who work in different specialized areas of student 

affairs?  Second, what are the best predictors of a positive collaborative institutional 

culture? 
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CHAPTER THREE 

 

Methodology 

 

 

Introduction 

 

 The primary goal of this study is to test perceptions that student affairs 

professionals have of their own ability to collaborate with academic affairs to promote 

student success.  In addition, this researchexaminesthe extent towhich the culture of 

institutions facilitates collaborations.  The study specifically tests the perceived skills and 

culture of student affairs professionals with a psychometric survey instrument.  The two 

specific questions in this study are: 

 Are there significant differences in the competency of skills needed on academic 

and student affairs collaborations amongprofessionals who work in different 

specialized areas of student affairs? 

 What are the best predictors of a positive, collaborative institutional culture for 

academic and student affairs partnerships? 

 This survey was a part of a large-scale national study of student affairs 

professionals created by a team of researchers.  This author served as a member of the 

research team.  The National Survey of Student Affairs Professionals (NSSAP) is a 

survey based on the National Association of Student Personnel Administrators (NASPA) 

and American College Personnel Association‟s (ACPA) 10professional competency areas 

for student affairs practitioners, research practices in student affairs professionals, and 

this particular research on academic affairs and student affairs 
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collaborations.Thisparticular section on academic and student affairs collaborations is not 

one of the 10competencies listed by ACPAand NASPA. 

 

Selection of Participants 

 

 The target population for this study was current student affairs professionals 

throughout the United States.  All levels of administration were allowed to take the study, 

from graduate students to senior student affairs professionals.  A comprehensive look was 

needed to get a full picture of the perceptions of student affairs professionals on academic 

and student affairs collaborations. 

 The initial group of participants were selected through asking contacts at specific 

schools to participate in the study.  Schools that responded back to requests and agreed to 

participate in the NSSAP surveywere used in this study.  This survey was approved by 

Baylor University‟s institutional review board prior to launching of the survey.  The 

method of delivery was electronic, through emails that contain a link to the online survey.  

The survey was optional and was not required for participants who opted out of taking 

the survey. 

 The types of schools that were targeted include public and private research 

universities that have graduate programs in higher education or student affairs.  If needed, 

the institutional review board of the participating institutions would approve of all human 

subject protocol needed for this survey prior to disseminating out to student affairs 

professionals at those particular institutions. 

 In this survey, a variety of demographic factors were collected such as gender, 

race/ethnicity, age, educational background, and experience level.  Further, institutional 

questions were asked such as type, size, region, and accrediting body.  
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Instrumentation 

 

 The questions that were used for this research are a part of large-scale study, the 

National Survey of Student Affairs Professionals (NSSAP).  Overall, the survey consisted 

of 135 items and 26 demographic questions.  There were twelve subscales within the 

overall instrument, but these were not revealed to the research participants.  One of these 

subscales pertained to academic and student affairs collaborations.  Items 111-123 were 

the questions specific to academic and student affairs collaborations.  Three questions 

each inquired about knowledge, skills, and attitudes based on the perceptions of student 

affairs professionals.  Three questions were used to assess the culture of student affairs 

based on these collaborations.  However, only the three questions on perceived skills and 

the three questions on institutional culture were used for this particular research study. 

 Because no such instrument measuring the competencies of student affairs 

professionals in academic affairs and student affairs collaborations was available in the 

literature, an instrument was created. The instrument for this research is a likert-type six-

range scale survey.  The responses that could be chosen are strongly disagree, moderately 

disagree, slightly disagree, slightly agree, moderately agree, and strongly agree.  

Participants deliberately were not given an option for „neutral‟ in order to force them to 

lean toward one side or the other in the responses.  Initial questions were written from an 

analysis of current literature on academic and student affairs collaborations.  Then, a 

period of refining and editing the questions was conducted.  Finally, a focus group of 

various student affairs professionals representing different student affairs departments, 

gender, and races was used to help correct ambiguities, unclear wording, overlapping 
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questions, and missing demographic information.  Reliability analysis was conducted 

after data wasgathered from the survey. 

 Prior to taking the survey, participants were given a consent form to read and 

agree with its terms.  All responses given were anonymous and confidential.  At the end 

of the survey, participants had the opportunity to give voluntary contact information.   

 

Data Collection 

 

 The method of data collection was through an online survey program, Qualtrics.  

Qualtrics contained the entire NSSAP survey that hadthe specific subscale “academic and 

student affairs collaborations.”Each institution was given its own link and survey to 

separate the response by institutions.  The survey was launched starting in November 

2011 and ended January 2012.  The institutions were given a short period of time for their 

student affairs professionals to complete the survey.  A second reminder was given out a 

week after the initial email to gather more responses.  

 

Data Analysis 

 

 The two types of data analysis usedwere analysis of variance(ANOVA) and 

multiple regression.  The data was analyzedonSPSS 18. 

The first question addressed if there weresignificant differences in the 

competency skills on academic and student affairs collaborations amongprofessionals 

who work in different specialized areas.  For this first question to be answered, an 

analysis of variance (ANOVA) was used.  This particular statistical test was chosen 

because ANOVA tests the variation between areas of student affairs in order to look for 

the mean differences between and within each area of student affairs based on responses 
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on the knowledge, skills, and attitudes portion of the survey.  It is noted that ANOVA 

will only test the significance of group differences, not which groups are found to be 

different from each other.  If needed, post hoc tests would beconducted to identify how 

groups differ. 

 The dependent variables used are responses given based on the perceived skills on 

academic affairs and student affairs collaborations.  The independent variable is the 

specialized area of student affairs.  The null hypothesis is that there is no difference in the 

scores among different areas of student affairs.  The research hypothesis is that there is a 

significant difference based on the area of student affairs.  The test statistic used for 

ANOVA was the F ratio, which will look at the variances between the groups.  The level 

of significance was set at α= .05.  Effect size would be measured in this analysis if there 

is significance found. 

 The second question searched for predictors of a positive, collaborative culture of 

the institution based on various demographic factors of theparticipants.  Multiple 

regressionwas used to analyze the results.  Multiple regressionwas chosen because it 

finds which demographics contribute to cultural values that are important in academic 

and student affairs collaborations.  Specifically, a forward multiple regression was used, 

where all the independent variables are entered one at a time based on the strength of the 

predictor variables.  The dependent variable consisted of the perceived institutional 

culture on academic and student affairs collaborations and the independent variables 

consisted of the demographic factors of an individual at a particular institution based on 

certain factors chosen. The variables chosen were total years worked in higher education, 

area of student affairs, current level of position, and years in current position. The 
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correlation coefficient was calculated to help find those variables that best fit.  In 

addition,anF-test was usedto find the relationships between the independent variable and 

the dependent variables.  

 

Summary 

 

 The instrument usedin this study was part of the larger NSSAP survey 

administered in November 2011.  Further, as the NSSAP survey is a newly created 

survey, steps were implemented to ensure its reliability and validity.  The data was 

collected through an online survey link specific to the institution.  The data analyses used 

wereANOVA and multiple regression.   

 

  



38 

 

 

CHAPTER FOUR 

 

Results 

 

 

Introduction 

 

 This study focuses on two areas of interest pertaining to academic and student 

affairs collaborations.  First is the perception of skills based on the specific area of 

student affairs work.  Secondis the perception of culture based on various demographic 

factors.  The purpose of this study is to understand the factors that are important in 

academic and student affairs collaborations for student affairs professionals.  This chapter 

presents the results found from data collection and analysis for the two chosen research 

questions.  All data analyses were run on SPSS version 18. 

Descriptive Statistics 

 

 Data for this analysis is from the National Survey of Student Affairs Professionals 

launched from November 2011 to January 2012.  Questions specific to academic and 

student affairs collaborations were used.  Eight institutions responded to the request to 

administer the survey to the student affairs divisions of their schools.  Six of the 

institutions were public, high research institutions.  Two institutions were private, high 

research institutions, andoneof these two institutions is religiously affiliated.  There were 

503 total responses for this survey.  However, through data screening, only 243 responses 

(for question 1) and 252 responses (for question 2) were used in the data analysis due to 

missing data from the other responses. 
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 Although there were 12Academic and Student Affairs Collaborations items on the 

NSSAP survey, only6out of the 12items were used.  The NSSAP survey contained two 

groups: perceived knowledge and perceived attitudes on academic and student affairs 

collaborations which had three questions each. However when reliability analyses were 

performed, they were below the acceptable Cronbach‟s alpha value (<.70).  Even if any 

of the items were removed, the Cronbach‟s alpha value still did not reach the acceptance 

level.  For the three perceived knowledge questions, the Cronbach‟s alpha value was 

.241. For the three perceived attitudes questions, the Cronbach‟s alpha value was .169.  

Therefore further statistical analyses were not performed on thetwo variables of 

perceived knowledge and attitudes and were not used in this particular research study. 

Perception of Skills on Academic and Student Affairs Collaborations 

 In order to test the perception of skills based on area of student affairs an Analysis 

of Variance (ANOVA) was conducted.  The independent variable was the demographic 

variable of what area of student affairs an individual works.  Due to insufficient data on 

the 21 possible choices in the survey, new categories were created which combined many 

areas of student affairs that are commonly found working in the same department.  In 

addition, seven categories were removed due to insufficient numbers to run data (judicial 

affairs, LGBT, orientation, research, admissions, and academic affairs).  Each of these 

categories had fewer than six responses. 

 The areas combined for this analysis were(1) academic success, career services, 

and disability; (2) campus recreation; (3) counseling and health; (4) Greek life, 

multicultural affairs, student activities, and union services; (5) leadership and service 

learning; (6) living learning programs and residence life; (7) other areas of student 
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affairs; (8) multiple areas of student affairs.  Table 1 below shows the modified 

categories with the number of participants and the percentage of the total survey 

participants. 

Table 1 

Modified Categories: Areas of Student Affairs 

Cat Areas of Student Affairs n 
Percentage of 

Total
1 

1 Academic Success, Career Services, And Disability 22 9.1% 

2 Campus Recreation 20 8.2% 

3 Counseling and Health 18 7.4% 

4 
Greek Life, Multicultural Affairs, Student 

Activities, and Union Services 
27 11.1% 

5 Leadership and Service Learning 10 4.1% 

6 Living Learning Programs and Residence Life 52 21.4% 

7 Other Areas of Student Affairs 59 24.3% 

8 Multiple Areas of Student Affairs 35 14.4% 

    1. Total number of responses n=243 

 In Table 2, the mean, standard deviation, standard error, and the minimum and 

maximum responses to the survey questions are displayed.  As discussed in the methods 

section, there were three questions used for the skills scale.  Each question was answered 

on a 6-pointLikert type scale from 1 (strongly disagree) to 6 (strongly agree).  The three 

items were tested for reliability and had a Cronbach‟s alpha of .847, which was deemed 

strong.  The individual item scores were summed into a new variable, ASC_Skills_All, 

with a range of scoresfrom 3 to 18 (low to high). 
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Table 2 

Descriptives for Area of Student Affairs Categories 

Cat n M SD Std. Error Min Max 

1 22 12.00 3.295 .703 5 18 

2 20 10.10 2.770 .619 6 15 

3 18 12.83 4.062 .957 3 18 

4 27 11.19 4.000 .770 4 18 

5 10 13.20 3.458 1.093 9 18 

6 52 10.94 4.258 .591 4 18 

7 59 11.86 3.603 .469 3 18 

8 35 12.54 4.104 .694 4 18 

Total 243 11.68 3.852 .247 3 18 

 

Research Question One 

 

 The first question investigates if there are significant differences in the 

competency of skills on academic and student affairs collaborations amongprofessionals 

who work in different specialized areas of student affairs.  In order to answer this 

question, the following three items from the National Survey of Student Affairs 

Professionals were used pertaining to perception of skills on academic and student affairs 

collaborations.  

Skills 1: I am proactive in partnering with faculty to create meaningful 

educational experiences for students.  

Skills 2: In my job, I have modified an existing program in order to increase 

faculty involvement.  

Skills 3: I can persuade faculty to partner with student affairs for the success of 

students. 
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In order to test this with a statistical analysis, an analysis of variance (ANOVA) 

was used.  An ANOVA calculates the means between each category of student affairs 

based on the responses of perception of skills of academic and student affairs 

collaborations.  The test determines if there is a difference of means within and between 

groups.  

First, a reliability analysis was performed to find internal consistency between the 

three questions asked in the NSSAP survey.  A reliability analysis found that these 

questions did find internal consistency with a Cronbach‟s alpha value of .847.  Therefore, 

the question responses were combined together into one value for data analysis.  As seen 

in Table 3, Cronbach‟s alpha decreased if any questions were removed. 

 

Table 3 

 

Reliability Analysis for Perception of Skills Questions 

 

 Scale Mean if 

Item Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach‟s Alpha 

if Item Deleted 

skills 1 7.74 7.281 .727 .776 

skills 2 7.99 6.155 .713 .801 

skills 3 7.64 7.559 .722 .784 

 

 Due to the low number of responses on the 21 areas of student affairs that 

individuals could select, these categories were lumped into eight major categories.  The 

aim was to have at least 10 responses for a stronger, more valid result.  Next, all missing 

responses were removed.  In order to test for homogeneity of variances, Levene‟s test 
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was used.  Levene‟s test found that there is homogeneity of variances as .069 was greater 

than the significant value of .05.  

 When performing the ANOVA, the analysis found that there is no statistically 

significant differencebetween the responses of perceived skills based upon area of student 

affairs.  As shown in Table 4, the significance is .140, which is greater than the selected p 

value of .05.  Therefore, the null hypothesis is accepted.   

Table 4 

ANOVA Results of Perception of Skills Based on Area of Student Affairs 

 
Sum of Squares df Mean Square F Sig. 

Between Groups 162.199 7 23.171 1.588 .140 

Within Groups 3428.402 235 14.589   

Total 3590.601 242    

 

Perception of Culture on Academic and Student Affairs Collaborations. 

 To test the influence of cultural perceptions based on various demographic factors 

a multiple regressionwas conducted.  For this analysis, there were 252 responses after 

removing missing responses.  Table 5 gives the descriptive statistics of mean and 

standard deviation based on the four demographic variables used to test the perceptions 

of culture on academic and student affairs collaborations.  The variables chosen were (1) 

total years worked in higher education (2) area of student affairs (3) current level of 

position (4) years in current position.  As with the other analysis, participants were asked 

to answer three questions based on their perception of culture on academic and student 

affairs collaborations.  The questions were to be answered on a 6-point Likert type scale 

from 1 (strongly disagree) to 6 (strongly agree).Doing a reliability analysis, the items 
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were found to be reliable which is discussed in the following section.  Therefore, the 

question responses were combined into one variable with a range from 3 to 18. 

 In addition, a correlation matrix was created to test for multicollinarity.  There 

were no substantial correlations between the variables, meaning that multicollinarity was 

not a concern.  Therefore, the variables measured distinct demographic factors. 

 

Table 5 

 

Descriptive Statistics for Multiple Regression 

 

Variables M SD 

Total Culture 13.72 2.755 

Total Years Worked in Higher Education 13.40 10.154 

Area of Student Affairs 14.90 11.206 

Current Level of Position 4.27 1.819 

Yrs in Current Position 5.64 5.967 

 

Research Question Two 

 The second question investigates the best predictors of a positive, collaborative 

institutional culture for academic and student affairs partnerships.  To test this question, a 

multiple regression was performed using specific demographic variables.  The 

independent variables chosen for this analysis are total years worked in higher education, 

area of student affairs, current level of position, and years in current position. 

The perception of culture on academic and student affairs collaborations was 

surveyed through three items from the NSSAP instrument. 
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Culture 1: The student affairs side of my institution really wants to partner with 

the academic side.  

Culture 2: My institution has successful programs that involve academic affairs 

and student affairs collaborations.  

Culture 3: It is easy to get senior administrative support for academic affairs and 

student affairs collaborations. 

All missing data was removed prior to this analysis.  Reliability analysis was performed 

and found that the three questions used for this scale were correlated to each other.  The 

Cronbach‟s alpha was .723.  If any scale items were removed, the Cronbach‟s alpha 

decreased as seen below in Table 6.  Therefore, a sum of the scores for the three 

questions was used in this multiple regression and a new variable was created: 

ASC_CultureAll. 

Table 6 

 

 

 For the multiple regression, a forward type regression was used.  The forward 

type regression will enter variables one at a time based on the strength of the correlation.  

The other variables will be discarded if the probability of F- ratio is greater than .10.  For 

Reliability Analysis for Cultural Perception Questions 

 

 Scale Mean if 

Item Deleted 

Scale Variance if 

Item Deleted 

Corrected Item-

Total Correlation 

Cronbach's 

Alpha if Item 

Deleted 

culture q1 8.98 4.513 .502 .687 

culture q2 8.93 3.846 .619 .548 

culture q3 9.59 3.462 .533 .666 
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this analysis, the dependent variable was the perception of culture in academic and 

student affairs collaborations.  The independent variables were years worked in higher 

education, area of student affairs, current level of position, and years in current position. 

 Using the forward method, a significant model emerged as seen in Table 7 and 

8(F(2,249) = 11.014, p < 0.001).Out of the four variables entered, only two independent 

variables contribute to the model: total years worked in higher education and years in 

current position.  A value of R
2
 = .081 shows the two variables together significantly 

predict 8% of the variance in perceptions of a collaborative culture.  Area of student 

affairs and level of current position were not a significant predictor in this model. 

 

Table 7 

 

The variables that were found to be significant are explained below in Table 9.  

Years working in higher education gives a beta score of .340(p = .000), which is a 

positive predictor of cultural perceptions on academic and student affairs collaborations.  

Years in current position gives a beta score of  -.267(p =.000), which is a negative 

predictor of cultural perceptions on academic and student affairs collaborations. 

 

 

 

Results of Forward Multiple Regression 

 

Model R 

R 

Square 

Adjusted 

R Square 

Std. Error 

of the 

Estimate 

Change Statistics 

R Square 

Change 

F 

Change df1 df2 

Sig. F 

Change 

1 .185
a
 .034 .030 2.713 .034 8.842 1 250 .003 

2  .081 .074 2.651 .047 12.769 1 249 .000 

a. Predictors: (Constant), total years work higher education 

b. Predictors: (Constant), total years work higher education, years in current position 
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Table 8 

 

Table 9 

 

             Beta Coefficients for the Dependent Variable: Perceptions of Culture 

 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B 

Std. 

Error Beta 

1 (Constant) 13.046 .283  46.038 .000 

Total years worked 

higher education 

.050 .017 .185 2.974 .003 

2 (Constant) 13.178 .279  47.169 .000 

Total years worked in  

higher education 

.092 .020 .340 4.552 .000 

years in current 

position 

-.123 .034 -.267 -3.573 .000 

 
 

Summary 

 

ANOVA Results of Forward Multiple Regression 

 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 65.073 1 65.073 8.842 .003
a
 

Residual 1839.923 250 7.360   

Total 1904.996 251    

2 Regression 154.826 2 77.413 11.014 .000
b
 

Residual 1750.170 249 7.029   

Total 1904.996 251    

a. Predictors: (Constant), total yrs worked higher education 

b. Predictors: (Constant), total yrs worked higher education, yrs in current position 

c. Dependent Variable: perception of culture 
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 This chapter presents the focus of the study and the two research questions that 

were analyzed.  The first question was performed with an ANOVA.  The second question 

was tested with a forward type multiple regression.  Descriptive statistics were given for 

the variables used for each analysis.  Finally, both statistical analyses are presented in 

detail. 

 The first research question tested the perception of skills based on area of student 

affairs.  Second is the perception of culture based on various demographic factors.  The 

results of the first research question found no statistically significant difference between 

perception of skills needed in academic and student affairs collaborations based on what 

area of student affairs an individual works. 

 The second research question investigated the best predictors of a positive, 

collaborative institutional culture for academic and student affairs partnerships.  There 

was an effectsize of .08 between total years that an individual has worked in higher 

education and years worked in current position on academic and student affairs 

collaborations.  The variables of area of student affairs and current level of position were 

not retained in this model. 
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CHAPTER FIVE 

 

Conclusion 

 

 

Introduction 

 This final chapter presents the summary of the study, a discussion of the findings, 

implications for practice, and recommendations for future research. This study is one 

small way to see how these partnerships with academic affairs affect student affairs 

professionals regarding their perception of skills and institutional culture. 

 The problem withcurrent research in academic and student affairs collaborations 

is its sole focus on how to eithercreate these collaborations or how these partnerships 

affect student success.  Such research gives little attention to how these partnerships 

affect the student affairs professionals themselves. Whitt (2011) notes that the majority of 

the research bases its findings on descriptions rather than on empirical studies.  One 

cannot assume that student affairs professionals know what they are getting into when 

they are working on these partnerships with academic affairs. 

 Although there has been some research conducted on the topic of academic and 

student affairs collaborations, much of the research is limited in scope.  Some of the 

studies done on academic and student affairs collaborations have been done with a 

limited number of institutions or to highlight successful programs.  In contrast, this study 

is a way to measure quantitatively on a larger scale some variables that may or may not 

affect student affairs professionals in academic and student affairs collaborations.   
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The purpose of this study is to test perceptions of current student affairs professionals 

using a quantitative approach.  The following are the two research questions analyzed in 

this study. 

 Are there significant differences in the competency of skills of academic and 

student affairs collaborations amongprofessionals who work in different 

specialized areas of student affairs? 

 What are the best predictors of a positive, collaborative institutional culture 

for academic and student affairs partnerships? 

This study attempts to address the topic on a broader level by including student affairs 

professionals from different types of higher education institutions and from multiple job 

levels, providing a more complete sense of how these collaborations are perceived by the 

whole profession. 

 

Summary of the Study 

 Using a psychometric survey instrument that was a part of the larger National 

Survey of Student Affairs Professionals conducted from November 2011 to January 

2012, three items each were used to measure perceptions of skills and perception of 

institutional culture on academic and student affairs collaborations.  For the first research 

question, groups were created based on the area of student affairs where an individual 

works.  For the second question, the predictor variables used were total years in higher 

education, area of student affairs, current level of student affairs, and years in current 

position to see if any of these variables could predict perceptions of institutional culture.   

 For the first question of perception of skills based on area of student affairs, no 

statistical significance between areas of student affairs was found.  For the second 
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question, a statistical analysis found that there are two factors that do predict the 

perception of institutional culture on academic and student affairs partnerships: total 

years in higher education and years in current position.  The following section will 

provide an interpretation of these findings. 

 

Discussion of the Findings 

 

 

Question 1: Predicting Skills Based on Area of Student Affairs 

The first question asked in this research study is are there significant differences 

in the competency of skills on academic and student affairs collaborations among 

professionals who work in different specialized areas of student affairs?The first question 

hypothesized that some student affairs professionals in specific areas may use academic 

and student affairs partnerships more often than other areas, leading to an increase in 

collaboration skills.  However, using an Analysis of Variance (ANOVA) statistical test, 

perceived skills needed in academic and student affairs collaboration based on area of 

student affairs did not fit the hypothesis that was initially presented.  Instead, there is no 

difference between the eight areas of student affairs tested and the skills of student affairs 

professionals collaborating with academic affairs.   

 The following are a few possible reasons for why there wasno difference between 

area of student affairs and the skills needed in academic and student affairs collaboration.  

One possible reason for these results may be due to sampling.  All of the institutions were 

research institutions, both private and public.  No liberal arts institutions or community 

colleges were surveyed in this study.  It may be that a more consistent skill set is needed 

for larger, more specialized institutions rather than smaller, collegial institutions.  Perhaps 
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since larger institutions have more student affairs professionals working on specific 

duties and tasks, that they may feel that they only need skills pertinent to their immediate 

job and those that work the closest to them.  Those at smaller institutions may not have 

large divisions of student affairs and therefore need help from academic departments and 

other groups on campus to help fulfill their goals and missions. 

 A second possible cause is from having to lump certain categories of student 

affairs areas together due to insufficient data points in this data analysis.  Starting from a 

choice of twenty-one areas of students affairs and having to combine them into eight 

categories may have affected the data.  Participants had the opportunity to choose 

multiple options.  Also, many survey participants chose “other” when asked in which 

area of student affairs they work, which gives unclear data.  In the future, perhaps only 

having one choice to choose which area a professional works in may fix these problems.  

Ultimately, however, the realities of surveys are that there are no guarantees equal 

numbers of survey respondents will be in certain categories. 

 Another reason for the results of no significant difference may be because 

insufficient questions were asked about skills.  There were only three questions that asked 

about skills needed in academic and student affairs collaborations.  Only having a limited 

question set may not give a full picture about perceptions of skills needed in academic 

and student affairs collaborations.  However, this particular research study was a part of a 

larger survey of various other questions regarding student affairs professionals.  

Therefore, only a limited amount of questions were asked about the perception of skills. 

 Next, broader reasons outside of the survey instrument should be acknowledged.  

The results were not expected, as one may have assumed that some areas of student 
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affairs may have more skills in collaborating with faculty than other areas who may not 

interact with faculty as often.  However, some possible reasons to explain this are as 

follows.   

 Most student affairs professionals are coming from a general student affairs 

graduate program, and these programs would train people equally, regardless of 

specialization after graduation.  Although many individuals have graduate assistantships 

and/or practica during their graduate programs, the majority of the theory and learning 

occurs in the classroom.  However, much of the on-the-job training occurs in their first 

job.  So perhaps graduate programs develop collaboration skills in a relatively equal 

manner.  Only future research can determine how much of an affect graduate preparation 

program could have had on this result.  

 Student affairs professionals may have inherent skills that were not asked in this 

survey that are specific to an area of student affairs.  The questions chosen may not fully 

capture the whole picture of the perception of skills that student affairs professionals may 

see themselves needing.  Also, most individuals may have to think deeply and critically 

of what skills they do possess and may not be able to easily translate them into words or 

interpret them easily.  In addition to this, student affairs professionals may not know how 

to articulate what they do in their jobs, and this includes the skills they need to do in their 

daily work and in collaborating with others on campus. 

 Next, the culture on college campuses these student affairs professionals work 

may influence everyone as a whole, and certain skills are prized on campuses no matter 

which area of student affairs an individual works.  Working against the culture of an 

institution, no matter how important a collaboration may be, will only hinder or limit a 
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student affairs professional‟s ability to help create change within the institution.  Again, 

culture impacts how student affairs professionals work at their institutions, and certain 

skills may be important in all areas of student affairs regarding collaborating with 

academic affairs. 

 An interesting theory may emerge from the result of this study: Do student affairs 

professionals need special skills in order to work effectively in academic and student 

affairs collaborations?Or is it that they already possess the needed skills from their 

graduate training, on-the-job experience, or other aspects of becoming a student affairs 

professional?  More information is needed to see which, if either, is the case. 

 

Question 2: Predicting Perceptions of an Institutional Collaborative Culture 

Question 2 asked: What are the best predictors of a positive, collaborative 

institutional culture for academic and student affairs partnerships?  This question 

analyzed the relationship between perception of institutional culture and various 

demographics of individuals to seewhichfactors actually do influence the perception of a 

culture of collaboration between academic and student affairs.  From the results of the 

multiple regression there is a significance between the perceived culture of academic and 

student affairs collaborations and two demographic variables.  The two variables together 

predict 8% of the variance in perceptions of a collaborative culture.  The total years in 

student affairs and the years in current position are the variables that predict some 

perceptions of cultural influence on academic and student affairs collaborations.  The 

total years in student affairs had a positive influence on the perceived culture.  However, 

the years in current position had a negative influence.   
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 One possible interpretation of this finding is that the longer a person works in 

higher education, perhaps the more mature or realistic they may become in terms of 

expectations for what the institution should be doing to collaborate.  The student affairs 

professional begins to realize what works within institutions and how to communicate 

better with other groups on campus, especially when collaboration is needed.  Having 

years of experience in higher education gives insight of how to face difficult problems, 

ask for help, and partner in the most effective ways with other groups on campus. 

 However, the other finding suggests that the longer student affairs professionals 

stay in their current position, the more frustrated they become with their perception of a 

collaborative culture.  Every administrative position has limits, especially for those who 

have to answer to increasing levels of hierarchies of both administrators in student affairs 

and academic affairs.  When any person enters in a new position, they may feel that they 

might have the opportunity to create change within their sphere of influence.  They may 

try new initiatives or collaborations with different departments on campus, including 

academic affairs.  However, as time goes on, they may realize that various factors such as 

politics, red tape, and other factors out of their control hinder their progress.  This may 

give them a more pessimistic outlook on collaborating with others on campus in relation 

to the more time and effort spent on little to no results. 

 Another interpretation to consider is how long a person stays in a current position 

versus moving up in the profession. The better a person is at their job, they may be more 

likely to move up in the student affairs field much faster than those who may stay in a 

particular position longer. The student affairs professional who moves up faster in their 

career may be better at collaborating with other departments on campus and more likely 
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to understand the culture on their campus. This individual may also be more willing to 

take risks and be proactive in their jobs. Therefore in turn be acknowledged by 

administrators who see the value in the individual and promote the individual for their 

efforts. This would be in contrast to those who are increasingly frustrated with their jobs 

and put forth less effort towards their current positions and less willing to work with 

others and collaborate. 

 These findings support Schroeder (1999), Kezar (2003, 2009), and Arcelus‟s 

(2008) previous research studies on the impact of culture on academic and student affairs 

professionals. These researchers emphasize thatinstitutionalculture is very important 

when working on academic and student affairs partnerships.  However, more research is 

needed to understand reasons for why these two factors of total years in higher education 

and years in current position gave these particular results. 

 

Implications for Practice 

  

 

Student Affairs Professionals 

Student affairs professionals can gain some valuable information from this study.  

Academic and student affairs partnerships are increasing on college campuses every day.  

Due to financial constraints, competition for resources, and increasing demand for 

efficiency, many administrators seek to form collaborations between different 

departments on campus.  Therefore, student affairs professionals will be increasingly 

expected to work with others on campus to serve students in a more integrated 

educational role. 
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 Regardless of what area of student affairs an individual may work, skills for 

collaborating with academic affairs may be needed.  Most student affairs professionals 

will go through a graduate program that gives similar foundations on understanding 

institutions of higher education.  However, learning should not stop there.  Student affairs 

professionals should be active with current research and trends happening in higher 

education and especially in academic and student affairs partnerships.  Keeping up with 

current research can help professionals find ways to better serve their students and ways 

to be more effective in their partnerships with academic affairs. 

 Cultural influences are also important, especially when it comes to years of 

working in higher education and how many years a person has worked in their current 

position.  Culture affects all those who work within an organization, and does indeed 

affect those in student affairs.  More years of working in higher education is helpful in 

understanding how institutional culture affects an individual‟s work in student affairs.  

This is a positive finding and reflects that an individual‟s years of experience does 

positively affect how he or sheperceivestheculture of the institution.  This study 

substantiates Kezar‟s reasoning for using senior student affairs officers in her research 

done in 2001 about academic and student affairs professionals due to their years of 

experience.   

 However, staying in one position for longer periods may cause frustration and 

discouragement in working with other groups on campus in academic and student affairs 

collaborations.  Does this mean a person should change positions often to become better 

collaborators and partners in the higher education enterprise?  Not necessarily.  It is more 

important to take a step back and acknowledge that certain cultural factors may limit an 
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individual‟s influence on change but that does not mean one should give up and not work 

with other groups on campus.  The idea that the authors of Learning Reconsidered (2004) 

present still should be a goal.  Namely, to “challenge student affairs administrators to 

have a common knowledge base” and to “see themselves as educators who possess the 

knowledge and skills necessary to design, implement, and carry out learner centered 

approaches in collaboration with faculty and students” (Keeling, 2004, p. 29). 

 

Senior Level Administrators 

For senior level administrators in higher education, a few considerations may help 

in understanding student affairs professionals in academic and student affairs 

collaborations.  First, it may be important to note that a large part of the foundation that 

student affairs professionals obtain is from their graduate studies prior to their 

employment.  However, learning should not stop after obtaining a degree.  Finding ways 

to help student affairs professionals in their professional development learn more about 

the benefits of academic and student affairs collaborations can help to empower them to 

create even small changes and efforts toward collaborations on campus.  Giving 

opportunities to learn about both academic and student affairs and how they can work 

together can help.  Also encouraging and supporting student affairs professionals in their 

efforts to collaborate would be helpful by providing resources and help when needed.  

Senior level administrators can help provide the opportunities for academic and student 

affairs partnerships to succeed in colleges and universities. 

 Second, administrators must not assume that current student affairs professionals 

already have a certain skill set for academic and student affairs collaborations.  Cultural 

influences play a large part in how student affairs professionals perceive academic and 
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student affairs collaborations on their campuses.  Perhaps it may be more important to 

look for the specific skills at a particular institution and seek ways to better understand 

how to nurture those skills that bring positive collaboration between academic affairs and 

student affairs.  

 

Recommendations for Future Research 

 There is much to be gained in opening up more research opportunities on 

academic and student affairs collaborations.  Future research can build upon this study in 

a number of ways.  One recommendation is to do follow-up interviews to 

discovertheunclear reason of why there is no significance between skills based on area of 

student affairs.  This meansinterviewing survey participants of all levels of student affairs 

to see what skills they perceive to be important and compile the ones that seem to occur 

most frequently.  With this new knowledge, a new survey can be launched to see if these 

new skills that the interview participants give really are skills needed in academic and 

student affairs collaborations. 

 Another recommendation is to increase the number of questions asked, as three 

questions may be too few to fully gauge the true effect of skills needed in academic and 

student affairs collaborations. Indeed, more questions can lead to more insight of what 

skills are and are not important in collaborating.  Also, different types of questions should 

be added such as fill in the blank, open response questions in case the survey respondent 

feels that a question is unclear or if they want to give more input on this subject. 

 Using these findings in a qualitative approach would be helpful.  Even though this 

was a quantitative research study, some information is lost when individuals must choose 

from a likert type scale with limited answer choices.  Also, there is a limit to open 
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responses or questions that the survey respondent may have on the survey questions.  By 

using a qualitative approach, a researcher may be able to better understand what the 

individual perceives about the skills needed and the cultural impact on academic and 

student affairs collaborations.  Future research could include interviews with student 

affairs members who have a lot of experience through their years in higher education and 

have been in their positions for a long time.  Also, in contrast, surveying entering student 

affairs professionals on these academic and student affairs professionals is important to 

see where they stand on this topic, as they have fresh views and insight into what they 

think collaborating on campus may entail.  Asking a continuum of entering to advanced 

student affairs professionals can be helpful to see the progression of culture and skills 

they gain as they move up the field of student affairs.  Questions that could be asked 

include: What do institutions that collaborate well do, exactly?  What improves 

collaboration skills on college and university campuses?  Correspondingresponses can 

give us insight into barriers that may be specific to certain levels of administrators and 

not to others. 

 This study was part of a large study of student affairs professionals with over 100 

questions.  The questions used for this research study were toward the end of the survey 

and individuals may have felt survey fatigue upon reaching these questions.  Indeed, 

many participants of this survey did not finish.  Perhaps having this survey solely about 

academic and student affairs collaborations and having fill in the blank responses may 

help in obtaining better response rates and focusing participant attention on one subject.  

These recommendations for future research are important to better understand a student 

affairs professionals‟ role in academic and student affairs collaboration. 
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Conclusion 

 Overall, this study opens up new questions to pursue in the future regarding 

academic and student affairs collaborations.  The findings from this research study give a 

different view of perceptions that student affairs professionals possess about these 

partnerships.  The study did not find differences among student affairs areas on the skills 

on academic and student affairs collaborations.  However, the study found that the total 

years worked in higher education and years in current position affect how student affairs 

professionals perceive culture on academic and student affairs collaborations.  More 

years in higher education positively affects perceptions of culture, but more years in 

current position negatively affects such perceptions. 

 More research needs to be conducted related to both questions in order to better 

understand this topic.  This study encourages more dialogue on whether having certain 

skills and competencies are really important in academic and student affairs 

collaborations.  In addition, the influence of culture as seen in previous literature and 

research is a huge factor in how individuals perceive how to approach their work, 

including partnering with other constituents on campus such as academic affairs.  The 

hope from this research study‟s findings is that it gives a little more understanding on the 

importance of student affairs professionals on academic and student affairs 

collaborations., To have a foundation to stand on based on work student affairs 

profession do for students iskey to help strengthen our presence and importance in 

today‟s colleges and universities, especially in how they partner with others on campus to 

reach institutional goals. 
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